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ABSTRACT
The purpose of this study was to inventory the existing 
conditions surrounding selected aspects of teacher education at all of 
the higher education institutions in Louisiana which offer four year 
Bachelor degree programs leading to teacher certification. This study 
further sought to ascertain the attitudes and opinions of those prac­
titioners who carried the major supervisory responsibility in the teacher 
education process.
Data were gathered through the use of two questionnaires. Ques­
tionnaire I was administered to Deans of Colleges of Education at the 
twenty-two colleges and universities in Louisiana which offered four- 
year degree programs leading to teacher certification and constituting 
an inventory of existing educational facilities and programs. Question­
naire II was administered to a weighted random sample of cooperative 
teacher trainers, college supervisors and directors of teacher training 
who were involved in the process of teacher education and represented 
attitudes and opinions of those surveyed. A response return of one- 
hundred percent was received from Questionnaire I and a response of 
seventy-two percent was received from Questionnaire II.
The data were presented in tabular form and analyzed in two 
major segments. Segment I dealt with the analysis of Questionnaire I, 
and segment II dealt with the analysis of Questionnaire II.
The respondents reactions revealed general satisfaction with 
the following aspects of the teacher education process:
xiv
1. The physical facilities available including classrooms, 
library facilities, and laboratory school facilities .
2. All aspects of the teacher education program with respect 
to curriculum areas in preparing teachers.
3. The student development program, including self-discipline, 
individual expression of students, and preparation for further study.
4. The teacher education program, including practical experi­
ences in the classroom, practical experiences in the field, the ethics 
of teaching, maintaining professional standards, knowledge of subject 
matter, command of oral and written English, understanding of aims and 
objectives, and evaluation of pupil progress.
5. The teacher education program, including ability to estab­
lish disciplinary control, varied instructional techniques, daily 
preparation, ability in stimulating thought, ability in organizing 
subject matter, classroom management, making assignments, adapting to 
varying situations, caring for individual needs, teacher-pupil planning, 
stimulating creativity, and ability in using various teaching media.
6. The implementation of accountability into the education
process*
The respondents attitudes revealed a high degree of dissatis­
faction in the following areas:
1. The present image of public education*
2. The public relations program conducted by educators*
3. Inadequate financing of education and low teacher salaties.
4. Lack of parental involvement in education.
5. The ability of colleges of education to attract and 
retain superior students.
xv
6. The role of the laboratory school In reflecting average or 
typical situations.
7. The overemphasis of college sports to the detriment of 
the academic program.
8. The lack of emphasis on education by state government
leaders.
9. The Board structure of education under- the new constitution. 
Based upon the data the writer submitted a list of fifteen
recommendations for the improvement of the teacher education process in 
relationship to the selected aspects of the study.
xvi
Chapter 1
INTRODUCTION
Early in our country's history the teacher education process was 
based upon European antecedents of learning to teach by working with a 
teacher in an apprenticeship capacity. The development of the normal 
school in the early nineteenth centruy included the apprenticeship 
approach in the curriculum along with general and specific educational 
courses.
In the latter stages of the normal school teacher education 
process, the approach was largely that of practicing the teaching act 
until one was pronounced a qualified teacher. This philosophy persisted 
until the middle of the twentieth century when the terminal stage of the 
education process of practice teaching gave way to the student teaching 
in which the prospective teacher was considered to be a student of 
teaching during the classroom experience.
The national Association of Teacher Educators (ATE) and the 
National Council for Accreditation of Teacher Education (NCATE) have con­
cluded that pre-service education leading to the primary degree and 
teacher certification should include the following:
General Education - cultural courses required of all teachers 
for a well-rcunded education.
Special Education - all courses in a specific field or fields 
which are required for certification in that field or fields.
Professional Education - courses in education or psychology,
including the student teaching required of all teachers in preparation.
THE PROBLEM
Statement of the Problem
The purpose of this study was to determine the present status of 
selected aspects of teacher education programs at the twenty-two four- 
year institutions of higher education in Louisiana.
Questions to be Answered
In terms of the problem, the following questions were formulated:
1. What standards were required of students for retention in the 
programs, and what were the factors necessitating dismissal as a pro­
spective teacher?
2. What was the general, special, and professional educational 
requirements that must be achieved at each institution in order for one 
to be eligible for a teaching certificate?
3. What were the requirements for student teaching?
4. What was the accreditation status of the twenty-two four- 
year teacher education institutions in Louisiana in relationship to 
NCATE and Southern Association of Colleges and Schools (SACS)?
5. What were the opinions and attitudes of directors of teacher 
training or student teaching, college supervisors, and supervising 
teachers concerning strengths and weaknesses of the teacher education 
process and selected aspects of teacher education programs?
6. What were the comparative relationships between the teacher 
education programs at the twenty-two institutions included in this study?
Delimitations of the Study
This study was limited to the twenty-two four-year higher 
education institutions which are presently approved as teacher education 
institutions by the Louisiana State Department of Education. The exam­
ination of the programs offered was restricted to training leading to a 
bachelor's degree and teacher certification. All of the deans of 
colleges of education were surveyed with an institutional inventory 
instrument. Weighted random samples of directors of teacher training, 
university supervisors of student teachers, and supervising teachers used 
by the colleges were surveyed. Unless otherwise indicated, all the 
data collected is for the 1976-77 school year.
DEFINITION OF TERMS USED 
For the purpose of this study the following definitions were
used:
College or University - This term, unless otherwise indicated 
does refer to one of the twenty-two four-year teacher education 
institutions within the confines of the State of Louisiana.
Cooperating School - This designates an off-campus, public school 
which provides facilities and personnel for professional laboratory 
experience, including student teaching.
Director of Teacher Training - The person designated by the 
university with administrative responsibility for organizing, 
coordinating, and directing the university's total program of student 
teaching is the Director of Teacher Training.
General Education Courses - This designates the cultural courses 
required of all teachers for a well-rounded education.
4Laboratory School - The elementary and/or secondary school on the 
university campus, maintained and operated by the university for teacher 
education purposes is the laboratory school.
NCATE - This term means the National Council for Accreditation of 
Teacher Education.
Professional Education Courses - This term refers to the courses 
in education or psychology, including student teaching required of all 
teachers in preparation.
Professional Laboratory Experiences - This expression is used 
when referring to all direct relationships with children, youth, laymen, 
and professional groups which contribute to the effectiveness of a person 
in performing the total functions of a teacher.
Special Education Courses - This designates all courses in a 
special field or fields which are required for certification in that 
field or fields.
Student Teacher - The college student who qualifies for and has 
been selected for student teaching is the student teacher.
Student Teaching - That part of the professional laboratory 
experience designed to help the student to understand the total job of 
the teacher in a modern school is student teaching.
Supervising Teacher - A public school teacher under whose direct 
supervision the student does student teaching is a supervising teacher.
Teacher Education - This term means the planned experiences 
offered by an institution of higher education that are designed to 
educate prospective school teachers.
Teacher Education Institution - This designates an institution 
of higher education which provides study leading to a bachelor's degree
and regular certification to teach in the state public schools.
University Supervisor - This term means a college or university 
faculty member, usually of the Department or College of Education, who 
supervises student teachers in close cooperation with the supervising 
teacher.
SOURCES OF DATA
Data for this study were compiled from the following sources:
1. Louisiana School Directory, Session 1976-76, and other 
publications and data from the Louisiana State Department of Education.
2. A questionnaire submitted to the deans of colleges of 
education of the twenty-two institutions of higher education in Louisiana 
state-approved for teacher education.
3. A questionnaire submitted to a weighted random sample of 
directors of teacher training employed in the twenty-two institutions.
4. A questionnaire submitted to a weighted random sample of high 
school supervising teachers employed at laboratory schools or cooperating 
schools of the twenty-two institutions.
5. Other books, research publications, and periodicals related 
to the subject.
IMPORTANCE OF STUDY
Public education in Louisiana has been subjected to increasing 
criticism in the past decade to such an extent that even educators are 
admitting that the image of public education in this state is decadent.
Many critics have implied that the teacher education Institutions' 
have not kept pace with changing times and are, therefore, graduating
products insufficiently prepared to lead Louisiana's youth in the pursuit 
of educational excellence.
This study is of value to the State's educational process in the 
following ways:
1. This study provided an inventory, not previously available, 
of the teacher education insitutions of this state.
2. This study provided attitudes and opinions of practitioners
engaged in the educational process and should prove valuable in project­
ing strengths and weaknesses in the system.
3. The Commissioner of the Louisiana State Board of Regents has
expressed an interest in utilizing the findings of this study in 
coordinating higher education.
4. The Chairman of the Commission for Reform of Education in
. Louisiana has expressed an intent to utilize the data of this study in 
the Improvement of education in Louisiana.
5. This study could prove most helpful to the Louisiana State 
Department of Education, particularly in the area of teacher 
certification.
6. This study could aid colleges and universities in designing 
curriculums for teacher education.
7. Positive results of this study might give impetus to the 
Improvement of the image of public education in this State.
8. This study could provide jusitification for future 
educational legislation.
9. This study projects the status of teacher education 
institutions in relation to accrediting agencies.
PROCEDURES
Two questionnaires were developed after extensive research and 
survey of literature in the field. Questionniare I was basically an 
institutional inventory patterned somewhat similar to NCATE standards. 
Deans of the colleges of education were respondents to Questionnaire I 
and a hundred percent response was secured from the deans of colleges 
of education in all twenty-two institutions. Questionnaire II dealt with 
attitudes and opinions of directors of teacher training programs, 
college supervisors, and supervising teachers.
Data from the returned inquiries were reported in written and 
tabular form. Conclusions and recommendations were based upon a 
comparative analysis of available data.
The data in this study reflected institutional status in regard 
to accreditation, scope of programs offered, curricular for the basic 
program, completion of degree programs, information about student 
admission into undergraduate teacher education, information about the 
faculty, information about the student teaching program, and library 
resources available.
The study also revealed the attitudes, opinions, and reactions 
to current educational concerns of directors of teacher training, 
university supervisors, and supervising teachers toward their 
universities' characteristics, and educational programs.
ORGANIZATION OF THE STUDY
In Chapter 1, the introduction to the problem and limitations of
7
8the study were presented. Also, sources of data and the methods and 
procedures used In this study were listed. The review of related litera­
ture was presented In Chapter 2. In Chapter 3, the construction and 
application of the survey Instrument was described. The participants In 
the study were Identified and the administration of the final question­
naire and collection of data were discussed. The presentation and 
analysis of data obtained composed Chapter 4. The summary, conclusions, 
and recommendations based upon the findings were presented In Chapter 5.
Chapter 2
REVIEW OF THE RELATED LITERATURE
In an effort to place this study In perspective, It was necessary 
to review literature concerned with teacher education and those writings 
lending themselves to the scope of this research.
As early as 1937,Bond concluded as a result of his examination of 
the requirements of state departments of education and of teacher 
training institutions that, regardless of the variation in kind and 
degree of responsibilities that teachers have to assume in the multi­
plicity of teaching situations, all teacher education students are forced 
to submit within each institution to essentially the same kind of prep­
aration. With some exceptions the same statement might be made today.
Many studies have concluded that teacher education programs need 
greater emphasis upon major experiences, activities, or problems which 
necessitate the crossing of subject boundaries with a consequent 
deemphasis upon functioning within restricted subject fields. A detailed 
analysis of laboratory experiences in teacher education in sixteen col­
leges in Louisiana was conducted by Dyson in 1952. Dyson's study 
revealed the laboratory school as the basic tool of teacher education 
and more effective as opposed to the use of off-campus cooperative 
schools. Professional courses at that period were concentrated in the 
third and fourth years of college. More professional courses were 
required of elementary than of secondary majors. The study revealed a 
wide variation among colleges with respect to the credit hour value of
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student teaching and requirements for admission into the program. Dyson 
further concluded that teacher education institutions in Louisiana should 
consider the possibility of improving their programs by giving students 
experiences in more than one school.
In his study of selection and retention of undergraduate pro­
grams in the College of Education at the University of Southwestern 
Louisiana, Ducharme (1966) alluded in a limited way to whether or not 
retention was really selective. Ducharme concluded that there was a 
difference when graduates were screened in a selective process as 
opposed to non-screening for prospective teachers. When students were 
in a structured program with check points, there was also a signifi­
cantly higher grade point average. The policy of requiring an average 
of fifteen semester hours of credit per semester, admission to the 
degree program prior to the beginning of the seventh semester of attend­
ance, and subsequent maintenance of an overall 2.0 grade-point average 
while successfully completing fifteen hours of work a semester proved 
successful in screening teacher candidates.
Other conclusions were as follows:
1. That there should be a continuance of selective admission 
and retention programs in colleges of education.
2. That there should be a maintenance of requirements used in 
the selective admission and retention programs with a view toward raising 
the grade point average required in professional education courses.
In his evaluation of certain aspects of Teacher Education 
programs at Southwestern Louisiana Institute, Calais (1957) surveyed 
problems of teacher education. However, Calais approached teacher 
education analysis from an assumption that the program is satisfactory
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if it produces teachers who are deemed satisfatory or successful. Thus» 
his thrust of evaluation or inventory of programs of teacher education 
centered on efforts to determine success in teaching. Those involved in 
the process of student teaching at the time of Calais' study felt that 
the practicum should be two semesters in length instead of one and that 
more depth should be required in subject matter areas.
The National Commission on Teacher Education and Professional 
Standards (NCTEPS) in 1961 attempted to broadly identify a professional 
teacher. According to the Commission, a professional should be a 
liberally educated person. One should possess a body of specialized 
skills and knowledge related to and essential for the performance of his 
functions. One should be able to make rational judgments and to take 
appropriate action within the scope of his activities and be responsible 
for the consequences of his judgments and actions. One should place 
primary emphasis upon his service to society rather than upon personal 
gain. One should actively participate with his colleagues in developing 
and enforcing standards fundamental to continuous improvement of his 
profession and abide by those standards in his own practice also. One 
should practice his profession on a full-time basis and should engage in 
a continuing search for new knowledge and skill. Teacher training 
institutions should have these ends in mind when developing programs to 
educate teachers.
Pedram (1971) revealed that teacher education should not assume a 
standardized posture but rather take uniquely different approaches to 
accommodate different situations. In support of this theory he cited the 
plight of the inner-city teacher and proposed that a cooperative urban 
teacher education program would be advantageous in improving the quality
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of teachers who plan to be employed in metropolitan areas. A rugged 
academic and field-experienced program aimed at shock proofing the 
prospective teachers before they enter inner-city schools through 
exposure to sociological, psychological, and educational factors relevant 
to the problem was proposed. The teacher education component would 
include philosophical and psychological viewpoints, as well as 
consideration of the relative effectiveness of various classroom methods 
in coping with inner-city problems.
In a study on a new design for teacher education, Allen (1966) 
supported the merits of the teacher intern programs at Stanford 
University. He concluded that the internship showed promise of 
alleviating many of the problems of the teacher education process and 
that programs could be strengthened by the design of the intern approach. 
The twelve month internship included elements of micro-teaching, tutor 
supervisors, resident supervisors, video recordings, time-lapse 
photography, identification of specific teaching behaviors, the use of a 
competency appraisal guide, and the use of automated data processing.
In its 1961 report a task force on New Horizons in Teacher 
Education and Professional Standards strongly recommended the merits of 
preservice preparation of a liberal nature. That report advanced that 
a general educational background should focus upon personality, 
attitudes, ethical standards and value commitments, mental health, and 
self-understanding in addition to isolated subject matter knowledge.
Some of the significant findings and recommendations of the 
Commission to Reform Education in Louisiana (1977) were as follows:
1. That the overall quality of the teacher preparation process 
should be enhanced through improved program development, more rigorous
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pre-service and in-service standards, and the establishment of a 
professional review commission.
2. Defining and activating a shared accountability model which 
will increase the effectiveness of our educational system and more 
cogently serve the needs of the learner.
3. Refining the texture and relevance of our educational goals 
and objectives so that the total instructional program may move forward 
on a clear course.
The Commission's findings further pointed out that improved 
instructional practices, technology, and multi-modal approaches were 
available but not necessarily utilized in teacher preparation or in the 
classroom. The Commission recommended that the program which prepares 
educational personnel should be redesigned and directed at improving the 
quality of teacher education. This study pointed out a deficiency in 
alternate forms of teacher curricula, a lack of "future-consclousness" 
on the part of teachers, and a lack of uniform minimum standards in 
teacher education programs.
The Commission research team pointed out the need for a minimum 
grade point average to be established statewide for admission into 
student teaching in any area of certification. The area of internship 
was addressed and recommended for implementation in Louisiana and, also, 
earlier admission of prospective teachers into field experiences as well.
In his analysis of guiding the clinical experience, Bennie (1972) 
stressed the aspects of a planned orientation as a process not to be 
accomplished in a day or two but one that crops out each time a new 
aspect of teaching is begun. Various types of programs which call for 
specialized teacher preparation have been emerging, particularly inner
city programs, team teaching organizational patterns, and multi-level 
preparation. Bennie concluded that supervision of the clinical 
experience was of cardinal importance.
The survey of literature revealed a multitude of materials 
generally related to the subject matter of this study. However, current 
research related to the specifics of Louisiana teacher education was very 
limited.
Chapter 3
DESIGN OF THE STUDY 
THE POPULATION
This study involved twenty-two, four-year institutions of higher 
education within the State of Louisiana which offer programs leading to 
teacher certification. The population selected for this study consisted 
of two personnel strata. The first strata included deans of colleges of 
education at these twenty-two institutions. The second included a 
sampling of directors of teacher training, university supervisors of 
student teachers, and supervising teachers in cooperating schools 
involved with the twenty-two institutions.
CONSTRUCTION AND APPLICATION OF THE INSTRUMENT
The major source of data for this study was derived from two 
questionnaires. Questionnaire I was directed to the deans of the 
colleges of education. Its purpose was basically to provide an insti­
tutional inventory within the college or division of education concerned 
with accreditation status, general information in reference to the 
institution, scope of programs offered, curricula for the basic program, 
completion of degree programs, information about admission into teacher 
education, information about the faculty, information about the student 
teaching program, and library resources available.
Questionnaire I was developed after extensive study, utilization 
of NCATE information and consultation, and a pilot test with two of the
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participating universities. The instrument was then mailed, along with 
a letter of explanation, to the deans of colleges of education or a 
designee at all twenty-two institutions. A self-addressed envelope was 
included. After considerable follow-up effort a response of one-hundred 
percent was secured.
Questionnaire II was designed end administered in the form of a 
weighted random sample to directors of teacher training, university 
supervisors of student teachers, and supervising teachers from the 
laboratory schools or cooperating schools utilizing student teachers.
The purpose of this questionnaire was to compile attitudes and opinions 
of practitioners actively involved in the day by day process of teacher 
education at the twenty-two institutions.
Questionnaire II was developed after intensive research and was 
field-tested prior to dissemination by two participating college profes­
sors of education. In order to have a proportionate representative 
sampling, the distribution of Questionnaire II was based upon one instru­
ment per thirty students, or major fraction thereof, who were enrolled 
in teacher training programs. Another condition of distribution was that 
no institution receive less than two questionnaires.
Once validated, the instrument was either mailed or hand carried 
to the college deans, accompanied by a letter of explanation for 
distribution, along with self-addressed return envelopes.
Responses were secured from eighty-seven individuals with at 
least two responses returned from every institution included in the 
study. The total responses secured represented a return of 71.3 percent.
TABULATION OF REPLIES TO THE QUESTIONNAIRE
Questionnaire I was hand tabulated and placed into tabular form 
according to institution. Data from Questionnaire II was key punched 
on computer cards, data processed, and printouts used for item analysis.
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Chapter 4
PRESENTATION AND ANALYSIS OF DATA
The purpose of this chapter is to present an analysis and 
description of responses from the respondents involved in this study.
Since the two instruments used for data gathering differed in nature, 
this chapter was divided into two parts.
Part I reflects Questionnaire I as perceived by the twenty-two 
deans of the colleges of education surveyed. This portrays an inventory 
of existent conditions in Louisiana's higher education institutions in 
regard to the previously designated selected aspects of this research.
Part II reveals the attitudes and opinions in response to 
' Questionnaire II of key people who were involved in the process of 
preparing prospective teachers who were enrolled at the twenty-two 
institutions within the State of Louisiana.
SELECTED ASPECTS OF LOUISIANA'S TEACHER EDUCATION PROGRAM AS PERCEIVED BY 
DEANS OF COLLEGES OF EDUCATION IN LOUISIANA
Presented in Table 1 is the accreditation status of the twenty- 
two institutions surveyed. Of the institutions surveyed, seven indicated 
that the Education Department was accredited by NCATE, and fifteen 
institutions indicated that their Education Department was not accredited . 
by NCATE. Also, twenty-one were listed as being accredited by the 
Southern Association of Colleges and Schools. Only one Institution was 
not accredited by either NCATE or SACS. Four institutions indicated
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Table 1
Accreditation Status of Institution
Institution
Education Department 
Accredited By 
NCATE
Institution 
Accredited By 
SACS
Institution Flans to Seek 
Accreditation By 
NCATE SACS
Baptist Christian No No 1978
Centenary No Yes
Dillard No Yes
Dominican No Yes
Grambling Yes Yes
Holy Cross No Yes
Louisiana College No Yes *
LSU - Baton Rouge Yes Yes
LSU - Shreveport No Yes
Louisiana Tech Yes Yes
Loyola No Yes
McNeese No Yes 1978
Nicholls No Yes 1978
Northeast Yes Yes
Northwestern Yes Yes
Southeastern Yes Yes
Southern - Baton Rouge No Yes
Southern - New Orleans No Yes 1979 or 1980
Southwestern Yes Yes
Tulane No Yes
U.N.O. No Yes
Xavier No Yes 1980
vo
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their plans to seek accreditation no later than the year 1980, and the 
one institution presently non-accredited by SACS intended to become 
accredited by the end of 1978.
Revealed in Table 2 is the enrollment, length of summer term, 
and maximum undergraduate credit allowed by institution. The number of 
full-time students in the institutions responding ranged from 182 at Bap­
tist Christian College to 20,179 at the LSU campus in Baton Rouge, 
Louisiana. Part-time students also varied from twenty at Baptist 
Christian College to 4,417 at the LSU campus in Baton Rouge. The length 
of summer school terms varied from twenty-five days at Loyola University 
to sixty at Louisiana Tech University. The minimum and maximum allowable 
undergraduate credit during the summer session for Loyola University and 
Louisiana Tech University was six semester hours and thirteen quarter 
hours, respectively.
Indicated in Table 3 are the decision-making responsibilities of 
the administrator or faculty of the responding colleges and universities 
for the teacher education program. Within the reporting institutions 
there was a wide variance as to the administrator or unit or individual 
responsible for teacher education at the college or university. This 
responsibility was assigned to the following individual or individuals: 
Deans of Education, Education Departments, Educational Advisory Councils, 
Chairmen of the Division of Education, Departments of Education, Council 
on Teacher Education, Center on Teacher Education, and Division of 
Education. Nine of the institutions reported that the major responsi­
bility for decision-making in regard to a teacher education program 
rested with the college of education. All colleges and universities 
reported that faculty members did share in the decision-making process
Table 2
Enrollment, Length of Summer Term, and Maximum 
Undergraduate Credit by Institution
Institution
Enrollment 1976-77 
Full-Time Part-Time
Length of Summer 
School — Days
Maximum Undergraduate 
Credit Allowed (Summer)
Eaptist Christian 182 20 60 12
Centenary 719 191 40 9
Dillard 1,152 34 30 8
Dominican 398 402 *45 9
Grambling 45 10
Holy Cross 422 1,357 30 7
Louisiana College 829 511 10
LSU - Baton Rouge 20,i79 4,417 45-50 10
LSU - Shreveport 2,349 746 45 10
Louisiana Tech 6,798 1,244 60 **13
Loyola 2,215 1,172 *25 6
McNeese 4,230 828 45 12
Nicholls 4,645 999 45
Northeast 6,646 1,427 *50 9
Northwestern 3,933 1,381 42 12
Southeastern 5,114 794 45 12
Southern - Baton Rouge 8,500 45 9
Southern - New Orleans 2,088 1,223 45 9
Southwestern 9,834 2,003 45 12
Tulane 3,600 500 56 9
U.N.O. 8,331 3,973 40 9
Xavier 1,900
* 2 Sessions 
** 14 Sessions
Table 3
Decision Making Responsibilities for Teacher Education 
Program by Administrator and/or Faculty
Faculty Members Share in Decision Making 
Institution Administrator or Unit Responsible In Regard to Teacher Education Programs
for Teacher Education Yes No
Baptist Christian Dean of Education X
Centenary Education Department X
Dillard Educational Advisory Council X
Dominican Dean of Education X
Grambling College of Education X
Holy Cross Chairman - Division of Education X
Louisiana College Department of Education X
LSU - Baton Rouge College of Education X
LSU - Shreveport College of Education X
Louisiana Tech College of Education X
Loyola Department of Education X
McNeese School of Education X
Nicholls College of Education X
Northeast College of Education X
Northwestern Dean' of Education X
Southeastern College of Education X
Southern - Baton Rouge College of Education X
Southern - New Orleans Division of Education X
Southwestern Council on Teacher Education X
Tulane Center of Teacher Education X
U.N.O. College of Education X
Xavier Division of Education X
TOTAL 22
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in regard to teacher education programs. Table 4 is relevant with 
respect to the method of selection and assignment of faculty to work with 
student teachers. One university reported that the assignment of faculty 
to work with student teachers was handled through a volunteer process. 
Seven responding institutions reported that the assignment of faculty to 
work with student teachers was handled by the dean of the college of 
education. Ten of the responding institutions indicated that the 
assignment of faculty to work with student teachers was handled by the 
director of teacher education. In the "other" department category 
assignment was made by the head of the department, by the chairman of the 
division of education, by all education department personnel, by the area 
coordinators, by department heads, by the director and department head 
cooperatively, and by the department chairman.
Disclosed in Table 5 is the manner in which faculties are 
assigned to work with student teachers. Of the institutions reporting, 
fourteen indicated that faculty assignments were made on a part-time 
basis. Five institutions indicated that faculty assignments to work with 
student teachers was on a full-time basis. Three Indicated that a 
rotating basis was used, and one institution indicated that the 
assignment was part of the regular workload.
In Table 6 are found the state-approved programs leading to a 
bachelor’s degree in pre-school and elementary education. Ten schools 
reported programs leading to a bachelor’s degree in nursery education. 
Eighteen schools reported programs leading to a bachelor's degree in 
kindergarten education, and all twenty-two institutions reported programs 
leading to bachelor's degrees in elementary education. Ten of the 
twenty-two institutions reported composite programs in all three:
Table 4
Method of Selection and Assignment- of Faculty 
to Work with Student Teachers
Institution Volunteers
Assigned by 
Dean
Assigned by 
Director Other
Baptist Christian X
Centenary X
Dillard X X
Dominican X
Grambling X Head of Department
Holy Cross Chairman of Division of Education
Louisiana College X
LSU - Baton Rouge X
LSU - Shreveport All Educational Department Personnel
Louisiana Tech Area Coordinator s
Loyola X
McNeese X
Nicholls X X
Northeast Department Head
Northwestern Director and Department Heads
Southeastern Department Heads
Southern - Baton Rouge X
Southern - New Orleans X Department Chairperson
Southwestern X
Tulane X
U.N.O. X Department Chairman
Xavier X
1 7 10 ~ 9 ~
TOTAL
Table 5
Manner of Faculty Assignment
Institution Part-Time Full-Time Rotating Other
Baptist Christian X
Centenary X
Dillard X
Dominican X
Grambling X X
Holy Cross X
Louisiana College X
LSU - Baton Rouge X
LSU - Shreveport X
Louisiana Tech X
Loyola X
McNeese x (Part of regular
Nicholls X work load)
Northeast X
Northwestern X
Southeastern X
Southern - Baton Rouge X
Southern - New Orleans X
Southwestern X
Tulane X
U.N.O. X
Xavier X ___
TOTAL 14 5 3 1
•Table 6
State-Approved Programs Leading to a Bachelor's Degree 
in Pre-School and Elementary Education
Institution Nursery Kindergarten Elementary
Baptist Christian X
Centenary X X
Dillard X X
Dominican X X X
Grambling X X X
Holy Cross X X
Louisiana College X X
LSU - Baton Rouge X X
LSU - Shreveport X X
Louisiana Tech X X X
Loyola X
McNeese X X
Nicholls X X X
Northeast X X X
Northwestern X X X
Southeastern X X X
Southern - Baton Rouge X
Southern - New Orleans X X
Southwestern X X X
Tulane X X X
U.N.O. X X X
Xavier --- --- X
TOTAL 10 18 22
27
nursery, kindergarten, and elementary education areas. Two of the 
schools reported having teacher education programs only in the area of 
elementary education.
State-approved programs leading to a bachelor's degree for grades 
K through 12 in the enrichment areas of art, physical education, music, 
and library science are shown in Table 7. Nineteen institutions reported 
degree programs in art education. Twenty-one of the institutions 
reporting indicated degree programs in physical education and eighteen 
institutions had degree programs in the area of music education. Only 
thirteen institutions offered degree programs in library science.
The state-approved programs leading to a bachelor's degree in the 
secondary areas of agriculture, art, distributive education, business and 
office education, and English are shown in Table 8. Only four of the 
state colleges and universities reported degree programs in agricultural 
education: Louisiana State University in Baton Rouge, Louisiana Tech,
Southern University in Baton Rouge, and the University of Southwestern 
Louisiana. Sixteen of the institutions reporting offered programs in art 
education at the secondary education level. Six of the state 
universities indicated degree programs in secondary distributive 
education: Grambling University, Louisiana State University in Baton
Rouge, Nicholls State University, Northwestern State University, South­
eastern Louisiana University, and the University of Southwestern 
Louisiana. Seventeen of the institutions indicated having programs in 
business and office occupations leading to secondary education degrees. 
Twenty-one institutions offered secondary education bachelor's degree 
programs in the area of English. Baptist Christian College was the only 
exception.
Table 7
S.tate-Approved Programs Leading to a Bachelor's Degree for 
Grades K-12 in Enrichment Areas of Art, Physical 
Education, Music, and Library Science
Institution Art Physical Education Music Library Science
Baptist Christian 
Centenary X
X
X X
Dillard X X X
Dominican X X X
Grambling X X X  • X
Holy Cross X X X X
Louisiana College X X X
LSU - Baton Rouge X , X X X
LSU - Shreveport X X X
Louisiana Tech X X X X
Loyola X X X
McNeese X X X X
Nicholls X X X X
Northeast X X X X
Northwestern X X X X
Southeastern x . X X X
Southern - Baton Rouge X X X
Southern - New Orleans X X X
Southwestern X X X X
Tulane
U.N.O. X X X
Xavier X X X— '— — — —
TOTAL 19 21 18 13
Table 8
State-Approved Programs Leading to a Bachelor's Degree in Secondary
Areas of Agriculture, Art, Distributive Education,
Business and Office Education, and English
Distributive Business and
Institution Agriculture Art Education Office Occupations English
Baptist Christian
Centenary X X
Dillard X X
Dominican X X X
Grambling X X X X
Holy Cross X X
Louisiana College X X
LSU - Baton Rouge X X X X X
LSU - Shreveport X X
Louisiana Tech X X X X
Loyola X X X
McNeese X X
Nicholls X X X X
Northeast X X X
Northwestern X X X X
Southeastern X X X
Southern - Baton Rouge X X X X
Southern - New Orleans X X X
Southwestern X X X X X
Tulane X X
U.N.O. X X
Xavier X X X
TOTAL 4 ..... 16 6 17 21
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Table 9 Indicates the state-approved programs leading to the bachelor’s 
degree and certification to teach foreign languages at the secondary 
level. French was offered at twenty-one of the twenty-two institutions, 
and Spanish was offered at twenty institutions. Interestingly, Russian 
was offered by two institutions, Louisiana State University in Baton 
Rouge and Loyola University of New Orleans. Degrees in Latin and German 
were awarded by five and eight of the universities respectively.
State-approved'programs leading to a bachelor's degree and 
certification to teach health and safety education and driver education 
at the secondary level are shown in Table 10. Physical education was
i ,
offered at seventeen of the twenty-two institutions reporting. At 
Dominican College physical education was offered in cooperation with 
Loyola University. Courses in health and safety education leading to 
certification was offered at thirteen institutions. In one instance both 
physical education and health and safety education were offered as one 
combined area. Driver education was offered at ten of the institutions 
reporting.
Presented in Table 11 are the state-approved programs leading to 
a bachelor's degree and certification to teach home economics, trade and 
industrial education, and industrial arts at the secondary level. Eleven 
institutions reported that home economics is being offered in a program 
leading to a bachelor's degree and certification, while four institutions 
reported offering trade and industrial education programs leading to a 
bachelor's degree and certification. The four institutions were 
Louisiana State University in Baton Rouge, Northwestern State University, 
Southern University in New Orleans, and the University of Southwestern 
Louisiana. Eight Institutions offered a bachelor's degree in industrial
Table 9
State-Approved Programs Leading to Bachelor's 
Degree and Certification to Teach Foreign 
Languages on Secondary Level
Institution French Spanish Russian Latin German
Baptist Christian
Centenary X X
Dillard X X
Dominican X X
Grambling X X
Holy Cross X X
Louisiana College X
LSU - Baton Rouge X X X X X
LSU - Shreveport X X
Louisiana Tech X X
Loyola X X X X X
McNeese X X X
Nicholls X X
Northeast X X X X
Northwestern - X X X
Southeastern X X
Southern - Baton Rouge X X
Southern - New Orleans X X
Southwestern X X X X
Tulane X X X X
U.N.O. X X X
Xavier X X
TOTAL 21 20 2 5 8
Table 10
State-Approved Programs Leading to Bachelor's Degree and Certification
to Teach Physical Education, Health and Safety Education,
and Driver Education on Secondary Level
Institution Physical Education
Health and 
Safety Education Driver Education
Baptist Christian
Centenary X
Dillard X X
Dominican *x
Grambling X X X
Holy Cross X
Louisiana College X X X
LSU - Baton Rouge X X
LSU - Shreveport X X X
Louisiana Tech
Loyola
McNeese X
Nicholls X X X
Northeast X X X
Northwestern X X X
Southeastern X X X
Southern - Baton Rouge X X
Southern - New Orleans X **x X
Southwestern X X
Tulane X X
U.N.O. X X
Xavier
TOTAL 17- 13- To-
* In Agreement with Loyola
**Physical Education and Health and Safety Combined
Table 11
State-Approved Programs Leading to Bachelor's Degree and Certification
to Teach Home Economics, Trade and Industrial Education,
and Industrial Arts on Secondary Level
Institution Home Economics Trade and Industrial Industrial Arts
Baptist Christian
Centenary
Dillard
Dominican X
Grambling X X
Holy Cross
Louisiana College
LSU - Baton Rouge X X X
LSU - Shreveport X
Louisiana Tech
Loyola
McNeese X
Nicholls X X
Northeast X
Northwestern X X X
Southeastern X X
Southern - Baton Rouge X X
Southern - New Orleans X X
Southwestern X X X
Tulane
U.N.O.
Xavier
TOTAL 11 4 8
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arts.
State-approved programs leading to a bachelor’s degree and 
certification to teach journalism, mathematics, vocational music, and 
instrumental music at the secondary level are indicated in Table 12.
Eight institutions had programs in journalism. Twenty-one institutions 
offered programs leading to a degree and certification in mathematics. 
Nineteen institutions had programs in vocal music, and eighteen indicated 
having instrumental music programs; only one of the eighteen, Dillard 
University, included the area of piano.
Table 13 lists the state-approved programs leading to a bacher- 
lor’s degree and certification to teach general science, earth science, 
biology, chemistry, physics, social studies, and speech at the secondary 
level. Seventeen institutions reported programs in general science, and 
eleven institutions reported having programs in earth science. Only one 
institution of higher learning did not offer a program in biology, and 
only one did not have a program leading to a bachelor's degree in chem­
istry. Seventeen of the universities surveyed indicated programs leading 
to a bachelor's degree and certification in physics. Every institution 
offered a bachelor's degree in social studies. There were twenty-one 
institutions reporting programs in speech.
State-approved programs leading to a bachelor's degree and 
certification to teach special education areas are shown in Table 14.
Of the special education areas listed, eighteen institutions offered 
degree programs emphasizing training for the mentally retarded. Three 
institutions awarded degrees in the area of education of the deaf. None 
of the institutions indicated having programs leading to certification 
to teach blind and visually-impaired students. Of the institutions
Table 12
State-Approved Programs Leading to Bachelor's Degree and 
Certification to Teach Journalism, Mathematics, Vocal 
Music, and Instrumental Music on Secondary Level
Institution Journalism Mathematics Vocal Music Instrumental Music
Baptist Christian
Centenary X X X
Dillard X X *x
Dominican X
Grambling X X X X
Holy Cross X X
Louisiana College X X X
LSU - Baton Rouge X X X
LSU - Shreveport X X
Louisiana Tech X X X X
Loyola X X X X
McNeese X X X
Nicholls X X X
Northeast X X X X
Northwestern . X X X X
Southeastern X X X X
Southern - Baton Rouge X X X
Southern - New Orleans X X X
Southwestern X X X
Tulane X X X
U.N.O. X X X X
Xavier X X • X
TOTAL 8 21 19 18
* Piano
Table 13
State-Approved Programs Leading to Bachelor's Degree and Certification 
to- Teach General Science, Earth Science, Biology, Chemistry, 
Physics,. Social Studies, and Speech on Secondary Level
Institution Science
Earth
Science Biology Chemistry Physics
Social
Studies Speech
Baptist Christian X
Centenary X X X X X X X
Dillard X X X X
Dominican X X X X X X
Grambling X X X X X
Holy Cross X X X X X X X
Louisiana College X X X X X X
LSU - Baton Rouge X X X X X
LSU - Shreveport X X X X X X X
Louisiana Tech X X X X X X X
Loyola X X X X X X
McNeese X X X X X X X
Nicholls X X X X X X X
Northeast X X X X X X X
Northwestern X X X X X X
Southeastern X X X X X X
Southern - Baton Rouge X X X X X
Southern - New Orleans X X X X
Southwestern X X X X X X X
Tulane X X X X X X X
U.N.O. X X X X X X X
Xavier X X X X X X
TOTAL 17 11 21 21 17 22 21
Table 14
State-Approved Programs Leading to Bachelor's Degree and 
Certification to Teach Special Education Areas
Mentally Socially Crippled Speech
Institution Retarded Deaf Blind Maladjsuted Children and Hearing Other
Baptist Christian
Centenary
Dillard X *
Dominican X X X
Grambling X X
Holy Cross X X X
Louisiana College X
LSU - Baton Rouge X X
LSU - Shreveport X X X X
Louisiana Tech X X X X
Loyola
McNeese X
Nicholls X X X X
Northeast X X X
Northwestern X X X X
Southeastern X X X * **
Southern - Baton Rouge X X X X
Southern - New Orleans X X
Southwestern X X *
Tulane
U.N.O. X X X
Xavier X X X X
TOTAL 18 3 9- 6 14
* Learning Disability 
** Bilingual - Bicultural
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reporting, nine had programs leading to certification of the socially 
maladjusted, and six institutions offered programs to teach crippled 
children. Fourteen of the institutions had programs in speech and 
hearing therapy. Two institutions offered programs in learning dis­
abilities; only one, Southeastern Louisiana University, had a program 
with the specific area of bilingual-bicultural education.
Shown in Table 15 are the state-approved programs leading to a
bachelor's degree and certification as a counselor or librarian. Only 
six of the institutions reported bachelor's degree programs leading to 
certification as a counselor. Bachelor's degree programs leading to
certification as a librarian were offered by eight of the institutions.
Undergraduate teacher education programs requiring less than four 
years are revealed in Table 16. Twenty institutions reported programs in 
undergraduate teacher education requiring less than a four-year term.
One institution, northwestern State University, indicated having teacher 
aide and library technology programs.
Table 17 indicates the semester or quarter hours required in the 
general studies component areas of languages, behavioral sciences, com­
munication skills, and humanities. In the area of language there was a 
wide range from a minimum of three semester hours to a total of twelve 
semester hours required of undergraduates. In the area of behavioral 
sciences the range being required was from six semester hours to fifteen 
semester hours. There was a wide range from a minimum of three to a 
maximum of fifteen semester hours required of undergraduate students in 
communication skills. The widest range was found in the humanities, 
where a minimum of’three semeater hours and a maximum of twenty-one 
semester hours were required.
Table 15
State-Approved Programs Leading to Bachelor*s Degree
and Certification as a Counselor or Librarian
Institution Counselor Librarian
Baptist Christian 
Centenary 
Dillard 
Dominican
Grambling X X
Holy Cross X X
Louisiana College 
LSD - Baton Rouge 
LSU - Shreveport
Louisiana Tech X X
Loyola
*
McNeese X
Nicholls X X
Northeast
Northwestern X X
Southeastern
Southern - Baton Rouge ' X
Southern - New Orleans
Southwestern X
Tulane
U.N.O.
Xavier X“
TOTAL 6 8
Table 16
Undergraduate Teacher Education Programs 
Requiring Less Than Four Years
Institution No Yes No Response
Baptist Christian X
Centenary z
Dillard X
Dominican X
Grambling X
Holy Cross X
Louisiana College X
LSU - Baton Rouge X
LSU - Shreveport X
Louisiana Tech X
Loyola X
McNeese X
Nicholls X
Northeast X
Northwestern *X
Southeastern X
Southern - Baton Rouge X
Southern - New Orleans X
Southwestern X
Tulane X
U.N.O. X
Xavier X
TOTAL 20 1 1
* Teacher Aide and Library Technology
Table 17
Semester or Quarter Hours Required in General Studies 
Component Areas of Languages, Behavioral Sciences, 
Communication Skills, and Humanities
Institution Languages Behavioral Sciences Communication Skills Humanities
Baptist Christian 6 12 6
Centenary 6 12 9
Dillard 12 12 3
Dominican 12 21
Grambling*
Holy Cross 12 12
Louisiana College 3 12 3 12
LSU - Baton Rouge 12 6 12
LSU - Shreveport 12 9 3 3
Louisiana Tech 6 9 8
Loyola 3 3
McNeese 12 6 12
Nicholls 6 6
Northeast 12 9 3 15
Northwestern 6 12 12
Southeastern 6 6 6
Southern - Baton Rouge 12-15 12 6
Southern - New Orleans 12 12 4
Southwestern 15 15 15
Tulane 9 12 12
U.N.O. 12 6
Xavier 9 12 21 6
* No Response
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The semester or quarter hours required in the general studies 
component areas of linguistics, mathematics, natural science, health and 
physical education, and other miscellaneous areas are presented in Table 
18. Four indicated requirements in the area of linguistics, ranging 
from a minimum of three to a maximum of fifteen semester hours. Semester 
or quarter hours required in the area of mathematics ranged from a 
minimum of six to a maximum of nine hours. The' natural sciences ranged 
from a minimum requirement of three semester hours to a maximum of 
thirteen semester hours; health and physical education ranged from a 
minimum of four semester hours to a maximum of eighteen semester hours. 
Miscellaneous areas reported included psychology, social sciences, 
religious studies, philosophy, and orientation.
Presented in Table 19 are the percentages of the total curriculum 
that general studies constitutes. The general studies component varied 
among the seventeen institutions responding from a minimum of twenty-five 
percent to a maximum of forty-four percent of the curriculum. The major­
ity of the institutions required between thirty-three to thirty-six 
percent of the curriculum in general studies.
The semester or quarter hours required in the professional 
studies component areas of psychology and education are revealed in Table 
20. In psychology the semester or quarter hours required ranged from a 
minimum of three hours to a maximum of twelve hours. Professional 
education courses required in elementary education ranged from a minimum 
of sixteen hours to a maximum of forty-^three hours. The range of hours 
required in secondary education varied from a minimum of nine to a 
maximum of thirty semester hours. The majority of institutions required 
from"twenty to thirty hours of professional education courses in
Table 18
Semester or Quarter Hours Required in General Studies Component 
Areas of Linguistics, Mathematics, Natural Science, Health 
and Physical Education, and Miscellaneous Areas
Natural Health and
Institution Linguistics Matehmatics Science Physical Education Miscellaneous Areas
Baptist Christian 6 12 18 3 Introductory Psychology
Centenary 6 4
Dillard . 6 12 5 3 Introductory Psychology
Dominican 6 12
Grambling 6 12 4 . 15 Social Sciences
Holy Cross 3 6 12 9 9 Psychology Theory
Louisiana College 6 12
LSU - Baton Rouge 6 12
LSU - Shreveport 6 12 12 Social Sciences
Louisiana Tech 7 12 15 Social Sciences
9 Religious Studies
Loyola 3 3 9 Philosophy
McNeese 6 12 4
Nicholls 12 9 12
Northeast 6 12
Northwestern 6 6 7 1 Orientation
Southeastern 6 12 4 6 Social Sciences
Southern - Baton Rouge 6 12
Southern - New Orleans 6 12 4
Southwestern 15 6 12-13 4
Tulane 6 8 12
U.N.O. 12 4 12 Social Sciences
Xavier 6 12
Table 19
Percentage of the Total Curriculum Constituted 
by the General Studies Component
Institution Percentage No Response
Baptist Christian * X
Centenary 25%
Dillard * X
Dominican 25%
Grambling 36%
Holy Cross 33%
Louisiana College 33%
LSU - Baton Rouge 33%
LSU - Shreveport 44%
Louisiana Tech 45%
Loyola * X
McNeese 35%
Nicholls * X
Northeast
Northwestern 35%
Southeastern 36%
Southern - Baton Rouge 33%
Southern - New Orleans 25%
Southwestern 41%
Tulane 33%
U.N.O. * X
Xavier 33%
* No Response
Table 20
Semester or Quarter Hours Required in Professional Studies 
Component Areas of Psychology and Education
Institution
Elementary
Psychology
Elementary
Education
Secondary
Education
Baptist Christian 12 24 24
Centenary 6 27 27
Dillard 6 31 18-21
Dominican 9 28 19
Grambling 9 27 18
Holy Cross 9 21 21
Louisiana College 9 43 9
LSU - Baton Rouge 6 30 18
LSU - Shreveport 9 16 16
Louisiana Tech* 6 20 20
Loyola 6 22 22
McNeese 3 36 36
Nicholls 9 36 30
Northeast 6-12 15-32 15-32
Northwestern 6 38 27
Southeastern 6 33 18
Southern - Baton Rouge 6 24 24
Southern - New Orleans 9 24-46 24-46
Southwestern 6 21 21
Tulane 6 24 24
U.N.O. 6 16 16
Xavier 6 29 29
* Quarter Hours
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elementary education and from twenty to twenty-five hours of professional 
education courses in secondary education.
Requirements of supplementary knowledge in team teaching, 
performance-based teacher education, accountability, and school law are 
exhibited in Table 21. Twenty-one of the twenty-two institutions 
reported training in the area of team teaching. Sixteen of the twenty- 
two institutions reported that performance-based teacher education was 
included in the curriculum content of their courses. Nineteen of the 
twenty-one respondents indicated that accountability was included in 
their curriculum, and twelve of the twenty-two institutions indicated 
that school law was included.
Table 22 identifies curriculum content involving related supple­
mentary knowledge in professional teacher organizations, community edu­
cation, the culturally or educationally deprived, and micro teaching.
All four areas of the related supplementary knowledge identified in 
Table 22 were extensively used by colleges and universities reporting.
The area of professional teacher organizations was included as an item 
by twenty-one of the twenty-two institutions. Community education was 
included in the curriculum in thirteen of the institutions. Related 
supplementary knowledge about culturally or educationally deprived chil­
dren was reported being taught at twenty-one of the twenty-two 
institutions, and micro teaching was reported as a portion of the 
curriculum content at nineteen of the' twenty-two institutions.
Table 23 reveals the curriculum content in related supplementary 
knowledge and simulation techniques, open'space classrooms, multi-media 
materials, and career education. For all four of these areas a high 
degree of participation by the colleges and universities was indicated.
Table 21
Curriculum Content of Related Supplementary Knowledge in Team Teaching 
Performance Based Teacher Education, Accountability, and School Law
Institution Team Teaching
Performance Based 
Teacher Education Accountability School Law
Baptist Christian X X
Centenary X X
Dillard X X X
Dominican X X X X
Grambling X X X X
Holy Cross X X X X
Louisiana College X X
LSU - Baton Rouge X X X
LSU - Shreveport X X X X
Louisiana Tech X X
Loyola X X
McNeese X X X X
Nicholls X X X X
Northeast X X X X
Northwestern X X X
Southeastern X X X X
Southern - Baton Rouge X X
Southern - New Orleans X X X X
Southwestern X X X X
Tulane X X X
U.N.O. X X
Xavier X X
TOTAL 21 16 19 12
Table 22
Curriculum Content of Related Supplementary Knowledge in Professional 
Teacher Organizations, Community Education, Culturally or 
Educationally Deprived, and Microteaching
Professional Community Culturally or
Institution Teacher Organizations Education Educationally Deprived Microteaching
Baptist Christian X
Centenary X X
Dillard X X X X
Dominican X X X X
Grambling X X X X
Holy Cross X X X X
Louisiana College X X X X
LSU - Baton Rouge X X X
LSU - Shreveport X X X
Louisiana Tech X X X
Loyola X X X
McNeese X X X X
Nicholls X X X X
Northeast X X X X
Northwestern X X X
Southeastern X X X X
Southern - Baton Rouge X X X X
Southern - New Orleans X X X X
Southwestern X X X X
Tulane X X X
U.N.O. X X X
Xavier . X X
TOTAL 21 13 21 19
Table 23
Curriculum Content of Related 
Simulation Techniques, Open 
Media Materials, and
Supplementary Knowledge in 
Space Classrooms, Multi- 
Career Education
Simulation Open Space Multi-Media Career
Institution Techniques Classrooms Materials Education
Baptist Christian X
Centenary X
Dillard X X X
Dominican X X X X
Grambling X X X X
Holy Cross X X X X
Louisiana College X
LSU - Baton Rouge X X X
LSU - Shreveport X X X
Louisiana Tech X X X
Loyola X X X X
McNeese X X
Nicholls X X X
Northeast X X X X
Northwestern X X X X
Southeastern X X X X
Southern - Baton Rouge X X X X
Southern - New Orleans X X X X
Southwestern X X X X
Tulane X X X X
U.N.O. X X X
Xavier X X X
TOTAL 17 15 22 16
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Simulation techniques was reported as employed at seventeen of the 
universities. Open space classroom subject matter was being taught at 
fifteen of the universities. Multi-media materials were included at all 
of the institutions, and the area of career education was reported as
taught at sixteen of the institutions.
Presented in Table 24 is the area of curriculum content in 
related supplementary knowledge in discipline and pupil control, 
alternative schools, and inner city schools. Because it was being taught
at all twenty-two institutions discipline and pupil control seemed to
have a high priority. The area of alternative schools was reported as 
being included or taught in eighteen of the participating institutions. 
Supplementary knowledge related to inner city schools was reported as 
being taught at fourteen of the institutions.
Table 25 deals with curriculum content in related supplementary 
knowledge in racism and sexism, performance objectives, and public 
relations. Fourteen of the twenty-two institutions reported teaching 
racism and sexism. In the area of performance objectives all twenty-two 
institutions reported including this as part of the content. Public 
relations was included within the curriculum in eighteen of the twenty- 
two institutions.
Revealed in Table 26 is the average number of semester or quarter 
hours required in humanlstics studies. In the area of nature and aims of 
education the number of semester or quarter hours varied from a low of 
one semester hour at Southeastern Louisiana University to a maximum of 
seven semester hours at Dominican College.' In the area of curriculum 
the average number of'semester'hours varied from a minimum of three at 
many institutions to a maximum of fifteen at Dillard University. In the
Curriculum Content of Related Supplementary Knowledge in Discipline 
and Pupil Control, Alternative Schools, and Inner City Schools
Institution Discipline and Pupil Control Alternative Schools Inner City Schools
Baptist Christian 
Centenary
X
X X
Dillard X X X
Dominican X X X
Grambling X X
Holy Cross X X X
Louisiana College X X
LSD - Baton Rouge X X X
LSU - Shreveport X X X
Louisiana Tech 
Loyola
X
X X X
McNeese X X
Nicholls X X
Northeast X X
Northwestern X X
Southeastern X X X
Southern - Baton Rouge X X X
Southern - New Orleans X X X
Southwestern X X
Tulane X X X
U.N.O. X X X
Xavier X X X1 ■ “
TOTAL 22 18 14
Table 25
Curriculum Content of Related Supplementary Knowledge, in Racism 
and Sexism, Performance Objectives, and Public Relations
Institution Racism and Sexism Performance Objectives Public Relations
Baptist Christian X
Centenary X X X
Dillard X
Dominican X X X
Grambling X X X
Holy Cross X X X
Louisiana College X X
LSU - Baton Rouge X X X
LSU - Shreveport X X X
Louisiana Tech X
Loyola X X X
McNeese X X
Nicholls X X
Northeast X X X
Northwestern X X X
Southeastern X X X
Southern - Baton Rouge X X X
Southern - New Orleans X X X
Southwestern X X X
Tulane X X X
U.N.O. X
Xavier ' ___ X X
TOTAL 14 22 18
Table 26
Average Humber of Semester or Quarter Hours 
Required in Humanistic Studies
Institution
Nature and Aims 
of Education Curriculum
Administration of 
School System
Process of Teaching 
and Learning
Baptist Christian 3 3 6
Centenary 3 3 3 6
Dillard 3 15 12
Dominican 7
Grambling 3 3 3 3
Holy Cross 3
Louisiana College 3 3 3
LSD - Baton Rouge 3 3 8
LSU - Shreveport 3 3 3
Louisiana Tech* 2 3 1 9
Loyola 3 3 3 3
McNeese 6 14
Nicholls 3 9 6 18
Northeast 3 3 3
Northwestern 3 6 12
Southeastern I 2 3
Southern - Baton Rouge 3 3 3 18
Southern - New Orleans 3 3 9
Southwestern 3 3 3
Tulane 3
U.N.O. 3
Xavier 3 9 6 12
* Quarter Hours
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area of administration of school systems there was a range from a 
minimum of one quarter hour to a maximum of six semester hours. In the 
area of process of teaching and learning the number of semester hours 
ranged from a minimum of three semester hours to a maximum of eighteen 
at the various institutions.
The average number of semester or quarter hours required in 
behavioral studies is indicated in Table 27. In the academic discipline 
of history of education, the number of semester or quarter hours varied 
from a minimum of three at a number of institutions to a maximum of 
eighteen at Nicholls State University. In the area of philosophy of 
education the number of semester or quarter hours varied from a require­
ment of a minimum of three to a maximum of nine at three universities.
In the area of sociology of'education a minimum of three hours was 
required at most institutions, with a maximum of six hours required at 
Xavier University. No institution reported anthropology as being a 
required subject. In the field of economics all of the universities 
reporting indicated a requirement of three semester hours. All of the 
universities responding reported a requirement of three semester hours in 
political science.
The completion of degree programs in elementary teacher education 
for a previous three-year period is shown in Table 28. Dillard Univer­
sity reported the smallest number of completion of degree programs, 
fifteen, and Nicholls State University lead with a maximum of 275 
completions of degree programs in elementary teacher education. For the 
year 1976 Dillard University again had the smallest number of degree 
programs completed in elementary education, and Nicholls State University 
lead with 265. In 1977 the range was from four student completions in
Table 27
, Average Number of Semester or Quarter Hours 
Required in Behavioral Studies
Institution History Philosophy Sociology Anthropology Economics Political Science
Baptist Christian 12 3 3
Centenary 3 3 3 3
Dillard
Dominican 6 6 3
Grambling 6 3 3 3
Holy Cross 12 9
Louisiana College 12 3 3 3 3
LSU - Baton Rouge
LSU - Shreveport 6 3 3
Louisiana Tech* 3 3 3 3
Loyola 6 9 3 3
McNeese 3 3
Nicholls 18 3 3
Northeast 9 3
Northwest ern 6 3 3
Southeastern 6 3 3
Southern - Baton Rouge 6-9 6-9 3 3 3
Southern - New Orleans 3 3
Southwestern
Tulane
U.N.O. 3
Xavier 9 6 6
* Quarter Hours
Table 28
Completion of Degree Programs in Elementary Teacher 
Education in Previous Three-Year Period
Institution 1975 1976 1977
Baptist Christian 29 20 27
Centenary 30 17 13
Dillard 15 10 4
Dominican*
Grambling 59 94 62
Holy Cross 43 37 25
Louisiana College * 33 32
LSU - Baton Rouge * 177 176
LSU - Shreveport * 40 35
Louisiana Tech 75 81 64
Loyola*
McNeese 135 123 93
Nicholls 275 265 225
Northeast 113 120 105
Northwestern 91 101 75
Southeastern 128 137 126
Southern - Baton Rouge 181 200 217
Southern - New Orleans 72 63 21
Southwestern 267 247 197
Tulane*
U.N.O. 215 205 139
Xavier*
* No Response
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elementary teacher education at Dillard University to 225 at Nicholls 
State University.
Table 29 reveals the completion of secondary education degree 
programs in mathematics, chemistry, and physics for the years of 1974, 
1975, and 1976. In 1974 the total number of graduates reported in all 
of these areas for all of the universities was 110. In the area of 
mathematics the number of graduates reported in 1974 was ninety-three 
and eighty-six in 1976. In the area of chemistry in 1974 the number of 
graduates reported by all institutions was nine, seven in 1975, and two 
in 1976. In the area of physics in 1974 the number of degrees reported 
was twelve, twelve in 1975, and nine in 1976. However, these figures 
are somwhat incomplete because of non-responses.
Presented in Table 30 are completions of secondary education 
degree programs in English, foreign language, and speech or drama for the 
years 1974, 1975 and 1976. In the area of English in 1974 a completion 
of 193 degrees was reported. For the year 1975, 179 students completed 
requirements in these fields and in 1976 the number of completions 
dropped to 151. In the area of foreign languages forty-five students 
were reported as completing requirements for degrees, fifty-four in 1975, 
and fifty-eight in 1976. In the area of speech or drama a total of 117 
completions were reported for 1974, 125 in 1975, and 126 in 1976. Again, 
it should be noted that these figures are somewhat incomplete because 
some figures were not supplied'by respondents.
Table 31 reveals a completion of secondary education degree 
programs in health and physical education, social studies, and library 
science for the years of 1974, 1975> and i976. A total of thirty-two 
completions were reported in health and physical education for 1974 in
Table 29
Completion of Secondary Education Degree Programs in Mathematics,
Chemistry, and Physics for the Years 1974, 1975, and 1976
Institution
Mathematics 
1974 1975 1976 1974
Chemistry
1975 1976 1974
Physics
1975 1976
Baptist Christian
Centenary 1 1 0
Dillard 3 2 0 0 3 0
Dominican
Grambling 3 2 4 0 0 0
Holy Cross 1 0 1 0 0 0
Louisiana College 0
LSU - Baton Rouge 2
LSU - Shreveport 0 2
Louisiana Tech 13 13 13
Loyola
McNeese 9 13 6 2 1 0 11 11 8
Nicholls 9 7 7
Northeast 4 2 2
Northwestern 10 10 5 0 1 0 1 0 0
Southeastern 10 5 9 2 2 0 0 1 1
Southern - Baton Rouge 14 4 10 2 0 0 0 0 0
Southern - New Orleans 6 5
Southwestern 13 18 19
Tulane
U.N.O. 20 10 3 0 0 0
Xavier
TOTAL 110 93 83 9 7 2 12 12 9
Table 30
Completion of Secondary Education Degree Programs in English, Foreign
Languages, and Speech or Drama for the Years 1974, 1975, and 1976
Institution 1974
English
1975 1976
Foreign Languages 
1974 1975 1976
Speech or 
1974 1975
Drama
1976
Baptist Christian
Centenary 3 4 3 1 0 1 0 5 1
Dillard 11 8 6 6 5 4 0 3 0
Dominican
Grambling 4 10 8 2 3 3 8 4 2
Holy Cross 0 2 1
Louisiana College 2 0 2
LSD - Baton Rouge 32 19 22
LSU — Shreveport 0 9 1 0 0 2
Louisiana Tech 32 24 22 6 3 6 3 7 7
Loyola
McNeese 8 12 14 2 7 2 8 14 13
Nicholls 9 13 11 3 5 6 11 11 9
Northeast 19 14 11 6 5 3 18 17 20
Northwestern 8 2 3 2 2 2 6 1 2
Southeastern 14 13 9 5 4 4 7 8 7
Southern - Baton Rouge 17 8 11 1 1 1 27 30 21
Southern - New Orleans 2 9 1 4
Southwestern 34 31 5 7 3 20 18 18
Tulane
D.N.O. 34 36 6 10 9 7
Xavier ___ ___ ___
TOTAL 193 179 151 45 54 58 117 125 126
Table 31
Completion of Secondary Education Degree Programs in Health and
Physical Education, Social Studies, and Library Science
for the Years 1974, 1975, and 1976
Institution
Health and 
Physical Education 
1974 1975 1976
Social Studies 
1974 1975 1976
Library Science 
1974 1975 1976
Baptist Christian 0 0 0 0
Centenary 3 4 1
Dillard 2 2 1
Dominican
Grambling 15 15 15
Holy Cross 11 9 4
Louisiana College 0 0
LSU - Baton Rouge 38
LSU - Shreveport 2 11
Louisiana Tech 16 13 19 3 4 1
Loyola
McNeese 28 27 17
Nicholls 20 19 20
Northeast 31 28 37
Northwestern 22 15 14 9 11 9
Southeastern 51 38 29
Southern - Baton Rouge 1 1 0 48 52 26
Southern - New Orleans 7 6 15 12
Southwestern 36 33 24
Tulane
U.N.O. 43 41
Xavier
TOTAL 32 36 43 259 252 207 48 48 34
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all of the colleges and universities. For the years 1975 and 1976, 
respectively, there were thirty-six and forty-three degrees conferred in 
that area. In the area of social studies 259 graduates were reported for
1974, 252 graduates for 1975, and 207 for 1976. Degrees earned in 
library science were as follows: forty-eight in 1974, forty-eight in
1975, and thirty-four in 1976.
The numbers of secondary degrees awarded in science, biology, 
distributive or business education for the years 1974, 1975, and 1976 are 
shown in Table 32. Forty degrees were earned in the area of science in 
1974, forty-two in 1975, and thirty-nine in 1976. In the field of 
biology forty-four degree completions were reported for 1974; forty-seven 
for 1975, and thirty-seven for 1976. In distributive or business 
education, 242 students were reported as completing degree requirements 
in 1974, 232 in 1975, and 233 in 1976.
The numbers of completion of secondary education programs in art 
and music for the years of 1974, 1975, and 1976 are shown in Table 33.
In art five completions were reported for 1974, three for 1975, and eight 
for 1976. In the field of music, there were fifteen completions reported 
in 1974, eighteen for 1975, and thirty-three for 1976. Again these data 
were somewhat incomplete because of some non-responses.
The numbers of secondary degree programs completed in agricul­
ture, industrial arts, and home economics for the years 1974, 1975, and 
1976 are shown in Table 34. In the field of agriculture, there were 
fifteen degrees awarded in 1974, eight degrees in 1975, and six in 1976.
In Industrial arts fifty-three completion of degrees were reported for 
1974, forty-three for 1975, and forty-nine for 1976. In the area of home 
economics a completion total of 129 degrees was listed for 1974, 104 for
Table 32
Completion of Secondary Education Degree Programs in Science, 
Biology, Distributive or Business Education 
for the Years 1974, 1975, and 1976
Institution Science 
1974 1975 1976
Biology 
1974 1975 1976
Distributive or 
Business Education 
1974 1975 1976
Baptist Christian
Centenary 1 1 2
Dillard 3 2 1
Dominican
Grambling 0 2 2 20 21 19
Holy Cross 0 0 1 0 1 1 0 1 2
Louisiana College 0 1
LSU - Baton Rouge 15 32
LSU - Shreveport 2 3 0 6
Louisiana Tech 3 10 7 10 10 14
Loyola
McNeese 4 8 3 19 25 8
Nicholls 10 7 7 8 7 7
Northeast 8 5 4 15 15 9
Northwestern 2 3 1 4 2 3 27 25 19
Southeastern 16 13 11 20 27 20
Southern - Baton Rouge 4 4 1 100 75 84
Southern - New Orleans 1 0 11 12
Southwestern 16 14 14 23 15
Tulane
U.N.O. 13 14
Xavier
TOTAL 40 42 39 44 47 37 242 232 233
Table 33
Completion of Secondary Education Degree Programs in Art
and Music for the Years 1974, 1975, and 1976
Institution
Art
1974 1975 1976
Music 
1974 1975 1976
Baptist Christian
Centenary
Dillard
Dominican
Grambling
Holy Cross 
Louisiana College 
LSU - Baton Rouge 
LSU - Shreveport 
Louisiana Tech
Loyola
McNeese
Nicholls
Northeast 5 3 4 15 15 30
Northwestern
Southeastern 
Southern - Baton Rouge
Southern - New Orleans 0 4 3 3
Southwestern
Tulane
U.N.O.
Xavier
TOTAL 5 3 8 15 18 33
Table 34
Completion of Secondary Education Degree Programs in Agriculture, Industrial
Arts, and Home Economics for the Years 1974, 1975, and 1976
Institution
Agriculture 
1974 1975 1976
Industrial Arts 
1974 1975 1976
Home
1974
Economics 
1975 1976
Baptist Christian
Centenary
Dillard
Dominican
Grambling 13 6 11 16 14 13
Holy Cross
Louisiana College
LSU - Baton Rouge
LSU - Shreveport
Louisiana Tech
Loyola •
McNeese 19 9 9
Nicholls 0 2 3 9 8 8
Northeast 13 10 12
Northwestern 13 9 8 23 19 13
Southeastern 5 6 3 8 9 18
Southern - Baton Rouge 6 0 6 8 11 '17 16 13 10
Southern - New Orleans
Southwestern 9 8 14 9 7 25 22 14
Tulane
U.N.O.
Xavier
TOTAL 15 8 ~6 53 43 49 129 104 97
1975, and ninety-seven in 1976.
The numbers of completions of secondary education degree programs
in psychology and journalism for the years of 1974, 1975, and 1976 are 
presented in Table 35. In psycholgoy there were eleven degrees reported 
for 1974, eleven for 1975, and eight for 1976. In the field of 
journalism there were four completions in 1974, two in 1975, and one in
1976. These data are somewhat incomplete because of non-responses.
Table 36 reveals the numbers of completions of degree programs 
for certification to teach art and music in grades K-12 for the years of 
1974, 1975, and 1976. In the area of art there were fifty-eight degrees 
awarded for 1974, sixty-three for 1975, and 84 for 1976. The number of 
degrees awarded in music for the years 1974, 1975, and 1976 was 128, 135, 
and 133, respectively.
Table 37 reveals the numbers of completions of degree programs 
for certification to teach physical education and special education in 
grades K-12 for the years of 1974, 1975, and 1976. In 1974 in the field 
of physical education 456 completions were reported, 410 in 1974, and 
460 in the following year. There were 114 degrees awarded in special 
education in 1974 and 159 in both 1975 and 1976.
Shown in Table 38 are the percent of the members of the previous 
graduating class that prepared for teaching and the percent who actually 
accepted- teaching positions in September following their graduation. The 
percent prepared for"teaching ranged from a low of sixteen percent of the 
total class to a high of one-hundred percent. The percent accepting 
teaching positions had a range extending from forty-two to ninety-five.
Table 39 indicates the point or classification at which 
elementary education students are admitted into the program of teacher
Table 35
Completion of Secondary Education Degree Programs In Psychology
and Journalism for the Years 1974, 1975 and .1976
Institution
Psychology 
1974 1975 1976
Journalism 
1974 1975 1976
Baptist Christian
Centenary
Dillard
Dominican
Grambling
Holy Cross 
Louisiana College 
LSU - Baton Rouge 
LSU - Shreveport 
Louisiana Tech
Loyola
McNeese
Nicholls
Northeast
Northwestern
11 11 5
4 2 1
Southeastern
Southern - Baton Rouge
Southern - New Orleans
Southwestern
Tulane
U.N.O.
Xavier
TOTAL 11 11 5 4 2 1
Table 36
Completion of Degree Programs for Certification to Teach Art and
Music in Grades K-12 for Years 1974, 1975, and 1976
Institution
Art
1974 1975 1976
Music 
1974 1975 1976
Baptist Christian
Centenary 1 0 0 0 4 2
Dillard 4 3 2 9 4 3
Dominican*
Grambling 1' 5 4 17 16 10
Holy Cross
Louisiana College 0 0
LSU - Baton Rouge 20 8
LSU - Shreveport 1 2
Louisiana Tech 13 5 13 17 14 9
Loyola
McNeese 8 6 6 8 18 18
Nicholls 3 5 4 4 4 4
Northeast 5 3 4 15 15 30
Northwestern 4 7 3 8 15 7
Southeastera 0 1 5 13 12 12
Southern - Baton Rouge 10 15 6 15 14 21
Southern - New Orleans
Southwestern 9 12 15 20 12 9
Tulane
U.N.O. 2 3
Xavier
TOTAL 58 63 84 128 135 133
* No Response
Table 37
Completion of Degree Programs for Certification to Teach Physical Education
and Special Education in Grades K—12 for Years 1974, 1975 and 1976
Physical Education Special Education
Institution 1974 1975 1976 1974 1975 1976
Baptist Christian
Centenary 5 7 5 0 0 0
Dillard 14 10 7 5 17 8
Dominican
Grambling 52 31 44 0 10 19
Holy Cross
Louisiana College 70 0
LSU - Baton Rouge
LSU — Shreveport
Louisiana Tech 42 20 30 45 41 37
Loyola
McNeese 63 52 44 20 30 37
Nicholls 24 28 24 27 29 27
Northeast 31 38 27
Northwestern 31 29 24
Southeastern 52 47 47 1 8 36
Southern - Baton Rouge 49 53 65
Southern - New Orleans
Southwestern 67 59 41 16 24 26
Tulane
U.N.O. 26 36 32
Xavier
TOTAL 456 410 460 114 159 190
Table 38
Percent of Previous Graduating Class Which Prepared for Teaching and Percent 
That Accepted Teaching Positions in September Following Graduation
Institution
Percent Prepared 
for Teaching
Percent Accepting 
Teaching Positions
Baptist Christian 62 50
Centenary 24 59
Dillard 16 80
Dominican 65 95
Grambling 100 90
Holy Cross 74.1 91
Louisiana College 53 70-80
LSU - Baton Rouge 100
LSU - Shreveport 23 90
Louisiana Tech 19 42
Loyola
McNeese 41 63
Nicholls 40 95
Northeast
Northwestern 40 90
Southeastern 33 63
Southern - Baton Rouge 41 75
Southern - New Orleans 50 80
Southwestern 29.1 57.5
Tulane
U.N.O. 24 79
Xavier
Table 39
Classification at Which Elementary Education Students 
Are Admitted to Teacher Education
Institution Freshman Sophomore Junior Senior
Baptist Christian X
Centenary X
Dillard X
Dominican X
Grambling X
Holy Cross X
Louisiana College X
LSU - Baton Rouge X
LSU - Shreveport X
Louisiana Tech X
Loyola X
McNeese X
Nicholls X
Northeast X
Northwestern X
Southeastern X X
Southern - Baton Rouge X
Southern - New Orleans X
Southwestern X
Tulane X
U.N.O. X
Xavier - X
TOTAL 15 8
education. The responses to be checked included freshman, sophomore, 
junior, and senior years. None of the institutions indicated that they 
admitted students into a formal teacher education program in the freshman 
year. Fifteen of the twenty-two institutions indicated that the Sopho­
more year was the point at which elementary education students were 
admitted into the teacher education program. Eight of the responding 
institutions revealed that students were admitted into the teacher 
education program in the junior year, and none of the responding 
institutions admitted students into the teacher education program during 
the students senior year.
Revealed in Table 40 is the classificiation at which secondary 
education students are admitted into the teacher education program. None 
of the institutions responding indicated admission during the freshman 
year. Sixteen of the twenty-two institutions responded that students 
entered into the teacher education program during the sophomore year.
Six of the institutions indicated that students were admitted into the 
program during the junior year. None were admitted during the senior 
year.
Table 41 reflects the grade point average requirement in regard 
to admission criteria and the minimum grade point average cutoff. All 
of the institutions responded that a grade point average requirement was 
included in the admission criteria. The cutoff point grade point average 
was 2.0 at thirteen of the institutions reporting. A cutoff point of 
2.25 was indicated by Dominican College, and a cutoff point of 2.3 was 
reported by Louisiana College and Southeastern Louisiana University. A 
cutoff point of 2.5 was indicated by Xavier University and Dillard 
University.
Table 40
Classification at Which Secondary Education Students 
Are Admitted to Teacher Education
Institution Freshman Sophomore Junior Senior
Baptist Christian X
Centenary X
Dillard X
Dominican X
Grambling X
Holy Cross X
Louisiana College X
LSU - Baton Rouge X
LSU - Shreveport X
Louisiana Tech X
Loyola X
McNeese X
Nicholls X
Northeast X
Northwestern X
Southeastern X X
Southern - Baton Rouge X
Southern - New Orleans X
Southwestern X
Tulane . X
U.N.O. X
Xavier __ X
TOTAL 16 7
Table 41
College Grade Point Average Requirement in Admission 
Criteria and Minimum Cut-Off Point
Institution College G. P. A. Cut-Off Point
Baptist Christian Yes
Centenary Yes 2.0
Dillard Yes 2.5
Dominican Yes 2.25
Grambling Yes 2.0
Holy Cross Yes
Louisiana College Yes 2.3
LSU - Baton Rouge Yes 2.0
LSU - Shreveport Yes 2.0
Louisiana Tech Yes 2.0
Loyola Yes 2.0
McNeese Yes "C" Average
Nicholls Yes
Northeast Yes 2.0
Northwestern Yes 2.0
Southeastern Yes 2.3
Southern - Baton Rouge Yes 2.0
Southern - New Orleans Yes 2.0
Southwestern Yes 2.0
Tulane Yes "C" Average
U.N.O. Yes 2.0
Xavier Yes 2.0-2.5
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Table 42 reports whether physical examination and standardized 
examination requirements are mandatory as admission criteria to under­
graduate teacher education programs. Only four institutions reported 
that physical examinations were required prior to admission to the under­
graduate teacher education program, and three institutions reported the 
requirement of a standardized examination.
Table 43 shows whether or not a recommendation is required for 
admission to the undergraduate teacher education program and identifies 
an acceptable recommending party. Sixteen of the twenty-two responding 
institutions indicated recommendations were required for admission to the 
undergraduate teacher education program. There was wide diversity in the 
responses as to whom the recommending party could be to fulfill the 
recommendation requirement. Responses included advisors, deans of stu­
dents, division chairpersons, screening committees, faculty members in 
the division of education, the major professors on the faculty, an 
admissions committee, the college of education, the admissions committee
advisorj and the dean of men or dean of women.
Table 44 includes data on the personality admission requirement 
and the means of determining the admission criteria to undergraduate 
teacher education programs. A personality requirement was checked by 
fourteen of'the responding institutions. Concerning how the personality 
rating was determined, fourteen responding institutions indicated a 
number of methods, including counseling, ratings by cooperating and 
supervising teachers, self-inventory scale, C or better in a number of
courses', speech screening, interview by faculty, number of semester hours
completed', and referred by faculty and interview.
Revealed'in Table 45 is the number of applications and the
Table 42
Physical Examination and Standardized Examination Requirements 
For Admission Criteria to Undergraduate Teacher Education
Institution
Physical Exam 
Required
Specific Standardized 
Exam Required
Baptist Christian
Centenary
Dillard
Dominican X
Grambling
Holy Cross
Louisiana College
LSU - Baton Rouge
LSU - Shreveport MTAI
Louisiana Tech
Loyola
McNeese ACT
Nicholls
Northeast X
Northwestern STEP
Southeastern
Southern - Baton Rouge
Southern - New Orleans
Southwestern X .
Tulane
U.N.O. X
Xavier
Table 43
Recommendation Requirement and Recommending Party for Admission
Criteria to Undergraduate Teacher Education
Institution Recommendation Required Recommending Party
Baptist Christian X Advisors
Centenary X Dean of Students
Dillard X Advisor and Division Chairperson
Dominican X Dean
Grambling X Screening Committees
Holy Cross X Faculty - Division of Education
Louisiana College X Faculty - Major Professor
LSU - Baton Rouge
LSU - Shreveport X Five Faculty Members .
Louisiana Tech X Admissions Committee
Loyola
McNeese • X Faculty Advisor; Admissions Committee
Nicholls X College of Education; Admissions Committee
Northeast -X Advisor
Northwestern X
Southeastern X Advisor and Dean of Men or Women
Southern - Baton Rouge
Southern - New Orleans
Southwestern X Faculty
Tulane
U.N.O.
Xavier X Deparmental Faculty
TOTAL 16
Table 44
Personality Requirement and Means of Determination for Admission 
Criteria to Undergraduate Teacher Education
Institution
Personality 
Check Required
How Personality 
Rating Determined
Baptist Christian 
Centenary
X Multi Phase
Dillard X Interview
Dominican X Counseling
Grambling X Interview
Holy Cross 
Louisiana College
X Co-operating and Supervising Teachers
LSU - Baton Rouge X Self-Inventory Scale
LSU - Shreveport X "C" or Better in Eng. 105, Eng. 115, Com. 135
Louisiana Tech X Speech Screening
Loyola X Interview by Faculty - Application with Personal Data
McNeese X
Nicholls
Northeast
Northwestern
X Number of Semester Hours Completed
Southeastern 
Southern -Baton Rouge 
Southern - New Orleans
Southwestern X Referred by Facility
Tulane X Interview
U.N.O. X Interview - Psychological Interview
Xavier
TOTAL 14
Table 45
Number of Applications and Disposition of Applications of Students Applying for 
Admission to Undergraduate Teacher Education Programs for Previous Year
Institution Number Applying Disposition
Baptist Christian 13 Two Delayed for G. P. A.
Centenary 25 All Accepted
Dillard 45
Dominican
Grambling 227 214 Accepted
Holy Cross 34 32 Accepted
Louisiana College
LSU - Baton Rouge t
LSU - Shreveport 76 21 Postponed; 5 Denied
Louisiana Tech 272 23 Rejected
Loyola
McNeese 302 44 Rejected
Nicholls 690 Some Accepted Conditionally
Northeast 177 5 Denied
Northwestern
Southeastern
Southern — Baton Rouge 537 87 With Probation
Southern - New Orleans 150 All Accepted
Southwestern 534 85 Extension; 7 Denied
Tulane 120 85 Admitted
U.N.O. 400 11 Rejected
Xavier 113 105 Accepted
TOTAL 3,715
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disposition of the applications of students applying for admission to 
undergraduate teacher education programs in the previous year. The total 
number of students reported making application for admission to under­
graduate teacher education programs for the previous year was 3,715 
students. The number of students applying varied from a minimum of 
thirteen at Baptist Christian College to a maximum of 690 students at 
Nicholls State University. In regard to the disposition of the students 
applying, there was a wide range of acceptance from admission of all 
students applying at one institution to a maximum of forty-four students 
being rejected at another institution. Many students were accepted on a 
probationary status. It was also reported that some students were given 
extensions of probation.
In addition to screening students upon admission to the college, 
other screening points are indicated in Table 46. The first additional 
screening point indicated was at admission into actual student teaching. 
This was shown as a screening point in twenty of the twenty-two 
institutions reported. Another screening point was prior to recom­
mendation for certification, with thirteen of the twenty-two responding 
institutions indicating this as a screening point. In the "other" 
category screening points indicated were: when admission was given to
advanced education courses, standing for professional seminars before 
education division faculty, a screening point by field supervisors, by 
cooperating teachers, at graduation, a vote of faculty to award the 
degree, and when admitted into the college itself.
The number of full-time faculty members and the percents with 
doctoral, master’s and bachelor's degrees are portrayed in Table 47.
The sum of full-time faculty members reported at all institutions was
Table 46
Screening Points for Teacher Education Students •
Institution
At Admission to 
Student Teaching
Prior to Recommendation 
for Certification Other
Baptist Christian X X
Centenary
Dillard X
Dominican X
Grambling X Admission to Advance Ed.
Standing and Prof. Seminars
Holy Cross X X Ed. Division Faculty; Field
Supervisors; Cooperating Teachers
Louisiana College X
LSU - Baton Rouge X Graduation
LSU - Shreveport X X Vote of Faculty to Award Degree
Louisiana Tech X X Screening Comm.
Loyola X X
McNeese X X
Nicholls X X
Northeast X X
Northwestern X X
Southeastern X X
Southern - Baton Rouge X Admission to Advance Standing
Southern - New Orleans X X
Southwestern
Tulane X X
U.N.O. X X Admission to College
Xavier X X
TOTAL 20 13 7
Table 47
Number and Percentage of Full-Time Faculty Members With
Doctoral, Master's, and Bachelor's Degree
Institution Number
Percent With 
Doctorate
Percent With 
Master's
Percent With 
Bachelor's
Baptist Christian 10 33 66 0
Centenary 61 74 26 0
Dillard 80 30 69 1
Dominican 35 56 0
Grambling 200 39 60 1
Holy Cross 34 20 80 0
Louisiana College 59 65 35 0
LSD - Baton Rouge
LSU - Shreveport 111 55 45 0
Louisiana Tech 336 54 44 2
Loyola 167 66 29 5
McNeese 219 52 47 1
Nicholls 45 48 52 0
Northeast 388 58 37.4 4.6
Northwestern 298 43 42 12
Southeastern 240 54 44 2
Southern - Baton Rouge .424 36 59 . 5
Southern - New Orleans 122 51.6 48.4 0
Southwestern 578 52.3 47.7 0
Tulane 14 100 0 0
U.N.O. 500 71 29 0
Xavier 113 46 53 1
TOTAL 3,999
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3,999. The number of faculty with doctoral degrees ranged from a low of 
twenty percent at Our Lady of Holy Cross College to a maximum of one- 
hundred percent at Tulane University. The percent with only master's 
degrees ranged from a low of twenty-six percent to a high of eighty 
percent. Faculty members holding only a bachelor's degree ranged from a 
low of zero percent to a high of twelve percent.
The number of part-time faculty members and the percent with 
doctor's, master's, and bachelor's degrees are shown in Table 48. The 
total number of part-time faculty members indicated was 702. The percent 
with the doctorate varied from a low of zero percent to a high of fifty- 
two percent. Part-time faculty members holding only master's degrees 
ranged from three percent to one-hundred percent. Among the institutions 
responding the percent of part-time faculty members with only bachelor's 
.degrees ranged from zero percent to fifty percent.
Table 49 reveals the number of professional education faculty 
members and the percent with a doctor's, master's, and/or bachelor's 
degree. The total number of professional education faculty members shown 
is 523. The percent with doctoral degrees ranged from a low of ten 
percent to a high of one-hundred percent. The percent with only master's 
degrees ranged from zero percent to ninety percent. No institution 
reported full-time professional education faculty members teaching with 
only a bachelor's degree.
Shown in Table 50 is the number of part-time professional 
education faculty members within the institution and the percent with 
doctor's, master's, and bachelor's degrees. The total number reported 
within the'institutions was ninety-nine faculty members. The percent 
with a doctorate ranged from a low of zero at Loyola University, Baptist
Table 48
Number and Percentage of Part-Time Faculty Members With
Doctoral, Master's, and Bachelor's Degree
Institution Number
Percent With 
Doctorate
Percent With 
Master's
Percent With 
Bachelor’s
Baptist Christian 3 0 3 0
Centenary 42 29 45 26
Dillard 10 2 98 0
Dominican
Grambling . 13 0 100 0
Holy Cross 36 25 75 0
Louisiana College 20 10 80 10
LSU - Baton Rouge
LSU - Shreveport 36 25 75 0
Louisiana Tech 30 13 60 27
Loyola 125 24 26 50
McNeese 63 8 59 33
Nicholls 0
Northeast 16 43.8 37.5 18.7
Northwestern 46 45 45 9
Southeastern 38 26.3 55.3 18.4
Southern - Baton Rouge 27 22 78 0
Southern - New Orleans 64 26 66.7 0
Southwestern 34 2.9 85.3 11.8
Tulane 0
U.N.O. 52 31 62 6
Xavier 47 52 52 2
TOTAL 702
Table 49
Number and Percentage of Professional Education Faculty Members
With Doctoral, Master's, and Bachelor's Degree
Institution Number
Percent With 
Doctorate
Percent With 
Master's
Percent With 
Bachelor's
Baptist Christian 4 75 25 0
Centenary 3 100 0 0
Dillard 6 33 66 0
Dominican 6 50 50
Grambling 14 79 21 0
Holy Cross 10 10 90 0
Louisiana College 3 67 33 0
LSU - Baton Rouge
LSU - Shreveport 10 90 10 0
Louisiana Tech 13 92 8 0
Loyola 7 57 43
MicNeese 38 79 21 0
Nicholls 33 75 25 0
Northeast 23 89.3 10.7 0
Northwestern 72 65 35 0
Southeastern 45 69 31 0
Southern - Baton Rouge 93 43 57 0
Southern - New Orleans . 8 87.5 12.5 0
Southwestern 52 69.2 30.8 0
Tulane 14 100 0 0
U.N.O. 42 79 21 0
Xavier 27 50 50 0
TOTAL 523
Table 50
Number and Percentage of Part-Time Professional Education Faculty Members
Within Institution with Doctoral, Master's, and Bachelor's Degree
Institution Number
Percent With 
Doctorate
Percent With 
Master's
Percent With 
Bachelor's
Baptist Christian 3 0 3 0
Centenary 0
Dillard
Dominican 1 100 0
Grambling 6 50 50 0
Holy Cross 12 25 75
Louisiana College 1 0 100 0
LSD - Baton Rouge
LSD - Shreveport 0
Louisiana Tech 11 73 27 0
Loyola 1 0 0 100
McNeese 21 52 48 0
Nicholls 3 33 67 0
Northeast 2 100 0 0
Northwestern 0
Southeastern 6 56 44 0
Southern - Baton Rouge 8 9 91 0
Southern - New Orleans 2 50 50 0
Southwestern 0
Tulane 0
D.N.O. 2 50 50 0
Xavier 20 40 60 0
TOTAL 99
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Christian College, and Louisiana College to a high of one-hundred percent 
at Northeast Louisiana University. Only Loyola University reported 
having a member of the part-time professional education faculty with only 
a bachelor's degree.
The number of part-time professional education faculty members 
outside of the institution and the percent with doctor's, master's, and 
bachelor's degrees are shown in Table 51. The total number of part-time 
professional education faculty members outside of the institutions 
reporting was fifty-two. Of these, the percent with doctoral degrees 
ranged from zero percent to one-hundred percent. The percent with only 
master's degrees also ranged from zero to one-hundred percent. Of the 
nineteen institutions reporting, only Loyola University reported having 
part-time professional education faculty members outside the institution 
.who held less than a master's degree.
Shown in Table 52 are the faculty welfare benefits provided with 
regard to in-service education, sabbatical leave, travel support, summer 
leaves, intra- and inter-institutional visitations, and fellowships. 
Thirteen of the institutions reporting indicated that in-service training 
was part of the faculty welfare benefits provided. Eighteen of the 
institutions reported that teachers had the benefit of sabbatical leave. 
Nineteen of the twenty-two institutions reporting indicated that travel 
support was given professional faculty members. Thirteen institutions 
reported that summer leaves were a part of the faculty welfare benefits 
provided. Ten institutions reported that some form of institutional 
visitation was provided at their college or university. Fellowships were 
reported in only four institutions.
The standard salary payment and amount of payment for teaching
Table 51
Number and Percentage of Part-Time Professional Education Faculty Members
Outside Institution with Doctoral, Master's, and Bachelor’s Degree
institution Number
Percent With 
Doctorate
Percent With 
Master's
Percent With 
Bachelor's
Baptist Christian 1 0 100 0
Centenary 2 0 100 0
Dillard
Dominican
Grambling 0
Holy Cross 0
Louisiana College 1 0 100 0
LSU - Baton Rouge
LSU - Shreveport 3 0 100 0
Louisiana Tech 0
Loyola 2 7 18 82
McNeese 2 50 50 0
Nicholls 0
Northeast 3 100 0 0
Northwestern 0
Southeastern 8 25 75 0
Southern - Baton Rouge 9 40 60 0
Southern - New Orleans 9 0 100 0
Southwestern 0
Tulane 0
U.N.O. 5 60 40 0
Xavier 7 43 57 0
TOTAL 52
.Table 52
Faculty Welfare Benefits Provided
Institution
In-Service
Education
Sabbatical
Leave
Travel
Support
Summer
Leaves
Institutional
Visitation Fellowships
Baptist Christian X X X
Centenary
Dillard X X X X
Dominican X X X
Grambling X X X X X X
Holy Cross X X X
Louisiana College X X
LSU - Baton Rouge X X X
LSU - Shreveport X X X
Louisiana Tech X X X X X
Loyola X X X X
McNeese X X X
Nicholls X X X X
Northeast X X X
Northwestern X X X X
Southeastern X X X X
Southern - Baton Rouge X X X X X X
Southern - New Orleans X X X
Southwestern X X X X
Tulane X X
U.N.O. X X X
Xavier X X X X X
TOTAL 13 18 19 13 10 4
undergraduate off-campus classes are shown in Table 53. In regard to 
standard payment being provided for teaching undergraduate off-campus 
classes, nine institutions reported that standard payment was provided. 
Eight institutions gave a response in the negative to this question. By 
comparison, the amount of payment varied widely among the state colleges 
and universities. A minimum of six-hundred dollar payment per off-campus 
class was reported by Dominican College. Seven-hundred dollars for 
teaching: an off-campus class was reported by Our Lady of Holy Cross Col­
lege, and $750 was reported as compensation for off-campus teaching by 
Louisiana College. Nicholls State University and Southern University in 
Baton Rouge reported a payment of one-thousand dollars for teaching off- 
campus classes. Northeast Louisiana State University reported that 
payment was made according to faculty rank. Two institutions, Louisiana 
State University in Baton Rouge and the University of New Orleans, 
reported that the amount of compensation was ten percent of the faculty 
member's academic salary.
The use of college administrators and part-time faculty members 
to teach off-campus classes is revealed in Table 54. Thirteen of the 
colleges and universities indicated that college administrators taught 
off-campus classes, while five responded that college administrators did 
not. Thirteen of the institutions reported that part-time faculty 
members taught off-campus, and seven institutions reported that part-time 
faculty members did not.
Table 55 reveals the number of weeks, the hours required daily in 
student teaching, and the credit given for student teaching in the 
elementary grades. The number of weeks required for student teaching 
varied’from as few as eleven to as many as eighteen. The number of hours
Table 53
Standard Salary Payment and Amount of Payment for 
Teaching Undergraduate Off-Campus Classes
Institution
Standard Payment Provided 
Yes No
Amount of Payment 
If Standard
Baptist Christian X
Centenary
Dillard X
Dominican X $600.00
Grambling X
Holy Cross X $700.00
Louisiana College X $750.00
LSU - Baton Rouge X 10% Salary
LSU - Shreveport
Louisiana Tech X
Loyola X
McNeese
Nicholls X $1,000.00
Northeast X According to Rank
Northwestern X
Southeastern
Southern - Baton Rouge X $1,000.00
Southern - New Orleans N/A N/A
Southwestern X
Tulane X
U.N.O. X 10% of Salary
Xavier X $750 - $1080
TOTAL 9 8
Table 54
Use of College Administrators and Part-Time Faculty 
Members to Teach Off-Campus Classes
College Administrators Used Part-Time Faculty Members Used
Institution Yes No Yes No
Baptist Christian X X
Centenary X X
Dillard X
Dominican X X
Grambling X X
Holy Cross X X
Louisiana College X X
LSU - Baton Rouge X X
LSU - Shreveport
Louisiana Tech X X
Loyola X X
McNeese X X
Nicholls X X
Northeast X X
Northwestern X
Southeastern X X
Southern - Baton Rouge X X
Southern - New Orleans N/A N/A N/A . N/A
Southwestern X X
Tulane X X
U.N.O. X X
Xavier X X
TOTAL 13 5 13 7
Table 55
Credit Earned for Elementary Student Teaching and Total 
Number of Weeks and Hours Required Daily
Institution Number of Weeks Hours Daily Credit Given (Hours)
Baptist Christian 18 6.0 9
Centenary 15 Individualized 6
Dillard 15 6.0 8
Dominican 8
Grambling 18 6.5 9
Holy Cross 16 5.0 8
Louisiana College 16 8.0 10
LSU — Baton Rouge 18 4.0 8
LSD - Shreveport 18 3.0 6
Louisiana Tech 11 6.0 7
Loyola 18 7.0 8
McNeese 16 3.0 9
Nicholls 16 6.0 12
Northeast 18 6.0 12
Northwestern 18 6.0 12
Southeastern 16-18 7.0 15
Southern - Baton Rouge 18 18,0 12
Southern - New Orleans 18 8.0 9
Southwestern 18 3.5 12
Tulane 15 3.0 6
U.N.O. 16 4.0 8
Xavier 15 5.0 6
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required daily in student teaching varied from a low of three to a high 
of eight. The number of semester hours credit given for student teaching 
varied from six to fifteen hours.
The number of weeks, hours required daily in student teaching, 
and credit given for secondary school student teaching are revealed in 
Table 56. The number of weeks required for student teaching varied from 
a minimum of eleven to a maximum of eighteen. The number of hours 
required daily in student teaching varied from a low of two to a high of 
eight. The semester hours credit given for a student teaching at the 
secondary level varied from six to twelve hours.
Presented in Table 57 is the number of elementary education 
majors in student teaching during the previous year. The number of 
student teachers reported during the fall semester was 708 for all the 
institutions. Thirty-one elementary education majors were reported as 
engaged' in student teaching during the fall semester . The total number 
of elementary education majors in student teaching during the spring 
semester was 832. In the summer semester no students were reported as 
doing student teaching.
Table 58 reveals the number'of secondary education majors in 
student teaching during the previous year. A total of 643 secondary 
education majors were reported as student teachers during the fall 
semester'of the previous year. Forty-one students were reported aB doing 
student teaching during the fall semester, while 949 students were 
reported' as student teaching during the spring semester. Only one 
student was reported as doing student teaching during the summer session.
Presented in Table 59 is the point during the assignment of a 
student teacher to a cooperating school that the student teacher actually
Table 56
Credit Earned for Secondary Student Teaching and Total 
Number of Weeks and Hours Required Daily
Institution Number of Weeks Hours Daily Credit Given (Hours)
Baptist Christian 18 6.0 9
Centenary 15 2.0 6
Dillard 15 5.0 6
Dominican 8
Grambling 18 6.5 9
Holy Cross 16 3.0 6
Louisiana College 16 4.0 7
LSU - Baton Rouge 18 4.0 8
LSU - Shreveport 18 3.0 6
Louisiana Tech 11 6.0 7
Loyola 18 5.0 6
McNeese 16 3.0 9
Nicholls 16 4+ 12
Northeast . 18 3.0 6
Northwestern 18 6.0 12
Southeastern 16-18 4.0 9
Southern - Baton Rouge 18 18.0 12
Southern - New Orleans 18 8.0 9
Southwestern 18 3.5 12
Tulane 15 3.0 6
U.N.O. 16 3.0 6
Xavier 15 3.0 6
Table 57
Number of Elementary Education Majors Student 
Teaching During Previous Year
Institution Fall , Winter Spring Summer
Baptist Christian 8 0 2 0
Centenary 7 7
Dillard 10 5
Dominican 0
Grambling 27 54
Holy Cross 22 24
Louisiana College 19 22
LSU - Baton Rouge
LSU - Shreveport 14 0 18
Louisiana Tech 21 31 38 0
Loyola 5 11
McNeese 45 67
Nicholls 87 97 0
Northeast 59 65
Northwestern 37 39
Southeastern 82 60
Southern - Baton Rouge 86 133
Southern - New Orleans 37 27
Southwestern 65 0 67 0
Tulane
U.N.O. 66 79 0
Xavier 11 17
TOTAL 708 31 832 0
Table 58
Number of Secondary Education Majors Student 
Teaching During Previous Year
Institution Fall Winter Spring Summer
Baptist Christian 2 0 3 0
Centenary 4 16
Dillard 4 8
Dominican 0
Grambling 57 49
Holy Cross 8 7
Louisiana College 18 24
LSU - Baton Rouge
LSU Shreveport 12 17
Louisiana Tech 33 41 99 0
Loyola 10 11
McNeese 38 67
Nicholls 53 68 0
Northeast 61 94
Northwestern 50 68
Southeastern 51 75
Southern - Baton Rouge 107 155
Southern - New Orleans 25 19
Southwestern 31 67 0
Tulane
U.N.O. 69 79 1
Xavier 10 23
TOTAL 643 41 949 1
Table 59
Initial Point That Student Teacher 
Actually Starts Teaching A Class
Institution First Day During 2nd Week During 3rd Week Other
Baptist Christian *
Centenary X
Dillard X
Dominican X
Grambling X
Holy Cross X
Louisiana College X
LSU - Baton Rouge **
LSU - Shreveport **
Louisiana Tech ***
Loyola X
McNeese X
Nicholls X
Northeast **
Northwestern **
Southeastern X
Southern - Baton Rouge X
Southern - New Orlenas X
Southwestern X
Tulane X
U.N.O. X
Xavier X
TOTAL 2 11 3 6
* When Cooperating Teacher Wishes ** Dependent Upon Readiness of Teacher *** During First Week
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starts teaching a class. It is noted that two institutions indicated 
that student teachers actually start teaching the first day in the role 
as a student teacher. Eleven institutions indicated that student 
teachers started teaching classes during the second week in the 
cooperating school. Three institutions responded their student teachers 
started actual teaching the third week in the cooperating schools. Other 
responses included: when the cooperating teacher wishes, dependent upon
the readiness of the student teacher, and duties were assumed during the 
first week.
The number of times a college supervisor observes a student 
teacher in the process of teaching is shown in Table 60. Nine 
institutions indicated that anywhere from one to five observations were 
made by college supervisors. In eight institutions six to ten 
observations were made by college supervisors and one institution 
responded that from eleven to fifteen observations were made.
Found in Table 61 is data on the requirement for supervising 
teachers to have a master’s degree and to have completed a graduate 
course in supervision of student teaching. Twenty of the twenty-two 
institutions reported having a requirement that supervising teachers have 
a master's degree. Seventeen institutions reported that a graduate 
course in supervision was required of supervising teachers, while four 
institutions indicated that this course requisite was not a requirement.
Shown in Table 62 are the methods by which supervising teachers 
are selected. It should be noted that there is little uniformity in the 
selection process of supervising teachers with many variations being 
indicated among the institutions surveyed.
Table 63 portrays the number of hours of laboratory experiences
Table 60
Number of Times College Supervisor Observes 
Student Teacher in the Process of Teaching
Institution 1-5 Observations 6-10 Observations 11-15 Observations
Baptist Christian X
Centenary X
Dillard X
Dominican X
Grambling
Holy Cross X
Louisiana College X
LSU - Baton Rouge
LSU - Shreveport
Louisiana Tech
Loyola X
McNeese X
Nicholls X
Northeast X
Northwestern X
Southeastern X
Southern - Baton Rouge X
Southern - New Orleans X
Southwestern X
Tulane X
U.N.O. X
Xavier X
TOTAL 9 8 1
Table 61
Requirement of Supervising Teachers to Have a Master’s Degree and to Have 
Completed a Graduate Course in Supervision of Student Teachers
Institution
Master's
Yes
Degree
No
Supervision Course 
Yes No
Baptist Christian X X
Centenary X X
Dillard X X
Dominican X X
Grambling X X
Holy Cross X X
Louisiana College X X
LSU - Baton Rouge X X
LSU - Shreyeport X X
Louisiana Tech X X
Loyola X X
McNeese X X
Nicholls X X
Northeast X X
Northwestern X X
Southeastern X X
Southern - Baton Rouge X X
Southern - New Orleans X X
Southwestern X X
Tulane X X
U.N.O. X X
Xavier X
TOTAL 20 2 17 4
Table 62
Method By Which Supervising Teachers Are Selected
Institution
Baptist Christian Building Principal
Centenary Chairman of Department of Education
Dillard See Booklet
Dominican
Grambling Principal and Director of Laboratory Experiences
Holy Cross College Faculty and Principal’s Recommendation
Louisiana College College and Parish School Board and Principals
LSU - Baton Rouge Local Board
LSU - Shreveport Principal, Office Staff, and LSU-Shreveport
Louisiana Tech Principal and College
Loyola
McNeese Parish School Administrators and University Personnel
Nicholls Local Systems and University Personnel
Northeast Director of Student Teaching
Northwestern School System, Principal, and University
Southeastern See Booklet
Southern - Baton Rouge Recommended by School Board, Approved by University
Southern - New Orleans Principal and Director of Student Teaching
Southwestern Parish Superintendent and Director of Student Teaching
Tulane University and School System
U.N.O. Director, School District, Principal, and Teacher
Xavier College and School Officials
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Table 63
Number of Hours of Laboratory Experiences or Classroom 
Observations Required Prior to Student Teaching
Institution Hours of Observation
Baptist Christian 90
Centenary 45
Dillard 150-250
Dominican
Grambling Not Less than 20
Holy Cross 150
Louisiana College 88
LSU - Baton Rouge No Minimum
LSU - Shreyeport 150
Louisiana Tech. 54
Loyola 50
McNeese Elementary -150; Secondary - 60
Nicholls 30
Northeast 90-150
Northwestern 60
Southeastern 100
Southern - Baton Rouge 10
Southern - New Orleans 72-90
Southwestern 50
Tulane 90
U.NvO. Minimum of 35
Xavier 30-50
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In classroom observations being required prior to a student teacher 
actually teaching in the cooperative school. The number of hours of 
observation ranged from a low of ten to a high of 250.
In Table 64 is reported the number of general volumes, 
educational volumes, general periodicals, and educational periodicals 
that are available in the college or university library. General volumes 
ranged from a low of 20,000 (Baptist Christian College) to a high of 
1,387,241 (Louisiana State University in Baton Rouge). The number of 
educational volumes reported was 1,500, the least, at Baptist Christian 
College and the most, 200,000, was indicated by Tulane University.
General periodicals ranged from a low of thirty at Baptist Christian 
College to a high of 10,966 at Dominican College. Baptist Christian 
College also had the least educational periodicals (ten) while North­
western .State University reported having 545, the largest collection.
The total amount of money spent in the libraries during the 
previous fiscal year for all books, professional educational books, and 
library materials is indicated in Table 65. The expenditure for general 
books or all books ranged from a low of three-thousand dollars at Baptist 
Christian College to a high of $394,000 at Louisiana State University in 
Baton Rouge. Finances spent on educational books ranged from a low of 
$319 at Centenary College to a high of $44,000 at Northeast Louisiana 
University. Of the institutions responding, funds spent on general 
library materials ranged from four-hundred dollars to a high of 
five-thousand dollars.
Supplementary library resources available are presented in Table 
66. Ofthe twenty-two institutions, eighteen reported microfilms were 
available on file in their university library. Nineteen of the
Table 64
-
Total Number of Volumes, Educational Volumes, Periodicals, 
and Educational Periodicals Available in Library
Institution
Educational
Volumes Volumes Periodicals
Educational
Periodicals
Baptist Christian 20,000+ 1,500 30-35 10
Centenary 119,237 6,000 744 107
Dillard 116,023 6,500 10,966 80
Dominican
Grambling 175,000 14,400 1,200 91
Holy Cross 33,511 10,000 358 68
Louisiana College 90,000 6,286 450 62
LSU - Baton Rouge 1,387,241 63,600 212
LSU - Shreyeport 100,000 5,000 1,338 94
Louisiana Tech 215,419 12,030 1,642 121
Loyola 244,260 10,000 1,270 130
McNeese 162,232 8,200 1,430 131
Nicholls 158,613 15,372 1,346 141
Northeast 495,248 133,175 3,273 216
Northwestern 302,478 174,118 2,762 545
Southeastern 169,140 19,000 1,512 60%
Southern - Baton Rouge 259,716 8,330 2,305 159
Southern - New Orleans 126,686 1,561 1,948 100
Southwestern 387,142 13,505 4,000 186
Tulane 1 ,000,000 200,000 420 15
U.N.O. 718,943 17,820 8,510 190
Xavier 100,000, 20,000 550 250
Table 65
Total Amount Spent in Library Last Fiscal Year for All Books, 
Professional Educational Books, and Library Materials
Institution All Books Educational Books Library Materials
Baptist Christian $ 3,000.00 $ 2,000.00 Not Specified
Centenary 12,239.00 319.00 $ 400.00
Dillard 35,357.00 3,158.00
Dominican
Grambling 102,000.00 6,000.00
Holy Cross 10,753.00 3,500.00
Louisiana College 31,500.00 1,000.00 600.00
LSU - Baton Rouge 394,000.00 4,700.00 -0-
LSU - Shreveport 131,000.00 1,483.00 1,000.00
Louisiana Tech 87,016.56 11,000.00
Loyola 133,000.00 7,224.00 3,000.00
McNeese 105,579.68 16,112.82 5,000.00
Nicholls 103,918.00 37,862.00
Northeast 338,032.00 44,715.00
Northwestern 135,753.00 33,940.00
Southeastern
Southern - Baton Rouge 110,000.00 No Record Kept
Southern - New Orleans
Southwestern 346,082.00 9,468.00 720.00
Tulane 3,800.00 2,000.00
U.N.O. 340,412.00 17,297.00 900.00
Xavier 15,123.00 1,378.00
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Table 66
Supplementary Library Resources Available
Institution Microfilms Microfische Eric Media Center Copy Machines
Baptist Christian x * x
Centenary X X X X X
Dillard X 0 0 X
Dominican X X X X X
Grambling' X X X X X
Holy Cross X X X X X
Louisiana College 
LSU - Baton Rouge X
x-
X X X
X
X
LSU - Shreveport X X X X X
Louisiana Tech X X X X
Loyola X X X X
McNeese X X X X X
Nicholls X X X X X
Northeast X X X X X
Northwestern X X X X X
Southeastern X X X X X
Southern - Baton Rouge X X X X
Southern - New Orleans X X X X X
Southwestern X X X X X
Tulane X X X X
U.N.O. X X X X
Xavier X X X X X
TOTAL 18 19 19 18 22
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twenty-two Institutions reported the use of microfiche resource materials 
in their libraries. Also, nineteen of the twenty-two institutions 
indicated that an Educational Research Information Center system was in 
operation in their libraries. Finally, eighteen of the twenty-two 
institutions responded having media centers and all institutions reported 
the use of copy machines.
ATTITUDES AND OPINIONS OF DIRECTORS OF TEACHER TRAINING, COLLEGE 
SUPERVISORS, AND SUPERVISING TEACHERS IN REGARD TO 
SELECTED ASPECTS OF TEACHER EDUCATION
Table 67 indicates opinions concerning physical facilities of 
directors of teacher training, university supervisors, and supervising 
teachers. In regard to the physical facilities of the university wide 
classrooms, forty-one percent of those surveyed indicated being 
"satisfied" with university classrooms. Three of the respondents 
indicated dissatisfaction with university wide classrooms. In regard to 
teacher education classrooms the majority of those surveyed, indicated 
satisfaction with university wide classrooms. One of the eighty-six 
respondents was very dissatisfied with the teacher education classrooms, 
and eight respondents were dissatisfied with their teacher education 
classrooms. Twenty-nine,'or'33.7 percent, of the respondents were 
satisfied with the library facilities, and 8.1 percent (seven) were dis­
satisfied' with the library facilities. Twenty respondents (24.1 percent) 
indicated'satisfaction with the laboratory school facilities, nine, or 
10.8 percent, expressed dissatisfactionand four, or 4.8 percent, were 
very dissatisfied.
Presented in Table 68 are the attitudes and opinions of the
Table 67
Opinions of Directors of Student Teachers, University Supervisors, 
and Supervising Teachers Concerning Physical Facilities
University Wide Teacher Education Library Lab School
Evaluation Classrooms Classrooms Facilities Facilities
Number Percent Number Percent Number Percent Number Percent
Very Satisfied 22 26.5 26 30.2 25 29.1 9 10.8
Satisfied 41 49.4 32 37.2 29 33.7 20 24.1
Adequate 14 16.9 17 19.8 23 26.7 15 18.1
Dissatisfied 3 3.6 8 9.3 7 8.1 9 10.8
Very Dissatisfied 0 0.0 1 1.2 0 0.0 4 4.8
Non-applicable _3 3.6 _2 2.3 _2 2.3 26 31.3
TOTAL 83 100.0 86 100.0 86 100.0 83 100.0
Table 68
Opinions of Directors of Student Teachers, University Supervisors, and Supervising
Teachers Concerning the Universities' Student Development Programs: Self-
Discipline, Individual Expression, and Preparation for Further Study
Self-Discipline Individual Expression Prepration for
Evaluation of Students of Students Further Study
Number Percent Number Percent Number Percent
Very Satisfied 12 14.1 20 23.3 16 18.6
Satisfied 35 41.2 39 45.3 42 48.8
Adequate 32 37.6 21 24.4 21 24.4
Dissatisfied 5 5.9 4 4.7 5 5.8
Very Dissatisfied 0 0.0 1 1.2 0 0.0
Non-applicable _L 1.2 _1 1.2 _2 2.3
TOTAL 85 100.0 86 100.0 86 100.0
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directors of student teachers, university supervisors, and supervising 
teachers concerning the university student development program of self- 
discipline, individual expression, and preparation for further study. 
Forty-one and two-tenths percent of those surveyed expressed satisfaction 
with the university student development program of self-discipline of 
students. Only 5.9 percent of those responding expressed dis­
satisfaction with this part of the university's program. Forty-five 
and three-tenths percent of those surveyed expressed satisfaction with 
the university's development program of individual expression of stu­
dents, and 5.9 percent were either dissatisfied or very dissatisfied. 
Almost half of those surveyed, or 48.8 percent, expressed satisfaction 
with the university's development program and preparation for further 
study. Dissatisfaction with this program was reported by only 5.8 
percent.
The opinions of the directors of student teachers, university 
supervisors, and supervising teachers concerning the university student 
development program of ability to live a fuller life, training for life's 
work, and stimulating environment for development are shown in Table 69. 
Of the eighty-five responding, 38.8 percent expressed satisfaction with 
the university's development program in instilling in the student the 
ability to live a fuller life. Only 2.4 percent were dissatisfied or 
very dissatisfied with this particular program. In regard to training 
for life's work, forty-three percent of those surveyed were satisfied 
with this portion of the university's program, and 4.7 percent were 
dissatisfied. With respect to a stimulating environment for development, 
46.4 percent were satisfied with this program, and only 1.2 percent 
were dissatisfied.
Table 69
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers
Concerning the Universities* Student Development Programs: Ability to Live A Fuller
Life, Training for Life’s Work, and Stimulating Environment for Development
Ability to Live Training for Stimulating Environment
Evaluation A Fuller Life Life’s Work For Development
Number Percent Number Percent Number Percent
Very Satisfied 19 22.4 21 24.4 18 21.4
Satisfied 33 38.8 37 43.0 39 46.4
Adequate 27 31.8 33 26.7 25 29.8
Dissatisfied 1 1.2 4 4.7 1 1.2
Very Dissatisfied 1 1.2 0 0.0 0 0.0
Non-applicable _4 4.7 _1 1.2 _1 1.2
TOTAL 85 100.0 86 100.0 84 100.0
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Illustrated in Table 70 are the opinions of the directors of 
student teachers, university supervisors, and supervising teachers con­
cerning the teacher education program of practical experience in the 
classroom, of practical experience in the field, and of the ethics of 
teaching and maintaining professional standards. Practical experience in 
the classroom ranked high in satisfaction, with 40.2 percent being very 
satisfied and 39.1 percent being satisfied with this portion of the pro­
gram. Only 4.6 percent reported being dissatisfied. Concerning 
practical experience in the field, 46 percent reported being very satis­
fied, while only 5.7 percent reported being either dissatisfied or very 
dissatisfied. Forty-four and two-tenths percent of the respondents 
expressed satisfaction with the ethics of teaching, and only 4.7 percent 
responded that they were dissatisfied. Approximately forty-two percent 
of the respondents expressed satisfaction with maintaining professional 
standards, and only 2.4 percent indicated dissatisfaction.
Opinions concerning the teacher education program in reference to 
knowledge of subject matter, command of oral and written English, under­
standing of aims and objectives, and evaluation of pupil progress are 
presented in Table 71. In the area of knowledge of subject matter 48.8 
percent of the eighty-six respondents expressed satisfaction with this 
particular area, and only 2.3 percent expressed dissatisfaction. Among 
the responses to coriunand of oral and written English, 42.5 percent 
expressed satisfaction with this area, while 11.5 percent expressed 
dissatisfaction. To the statement on understanding of aims and 
objectives, 49.4 percent reported satisfaction, and 5.7 percent reported
dissatisfaction. There were 44.8 percent of the respondents expressing
\
satisfaction with the area of evaluation of pupil progress and 5.7
Table 70
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers Concerning
the Universities' Student Development Programs: Practical Experience in Classroom, Practical
Experience in Field, the Ethics of Teaching, and Maintaining Professional Standards
Evaluation
Practical Experience 
in Classroom
Practical Experience 
in Field
The Ethics of 
Teaching
Maintaining Professional 
Standards
Number Percent Number Percent Number Percent Number Percent
Very Satisfied 35 40.2 40 46.0 26 30.2 26 30.6
Satisfied 34 39.1 31 35.6 38 44.2 36 42.4
Adequate 13 14.9 . 10 11.5 17 19.8 21 24.7
Dissatisfied 4 4.6 4 4.6 4 4.7 2 2.4
Very Dissatisfied 0 0.0 1 1.1 0 0.0 0 0.0
Non-applicable _1 1.1 _± 1.1 _L 1.2 _0 0.0
TOTAL 87 100.0 87 100.0 86 100.0 85 100.0
Table 71
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers Concerning
the Teacher Education Programs: Knowledge of Subject Matter, Command of Oral and Written
English, Understanding of Aims and Objectives, and Evaluation of Pupil Progress
Knowledge of Command of Oral and Understanding of Aims Evaluation of
Evaluation Subject Matter Written English and Objectives Pupil Progress
Number Percent Number Percent Number Percent Number Percent
Very Satisfied 24 27.9 12 13.8 21 24.1 16 18.4
Satisfied 42 48.8 37 42.5 43 49.4 39 44.8
Adequate 18 20.9 28 32.2 18 20.7 27 31.0
Dissatisfied 2 2.3 10 11.5 5 5.7 5 5.7
Very Dissatisfied 0 0.0 0 0.0 0 0.0 0 0.0
Non-applicable JO 0.0 _0 0.0 _0 0.0 _0 0.0
TOTAL 86 100.0 87 100.0 87 100,0 87 100.0
115
percent stating dissatisfaction,
Table 72 indicates the opinions of the directors of student 
teachers, university supervisors, and supervising teachers concerning 
the teacher education program and ability to establish disciplinary con­
trol, varied instructional techniques, daily preparations, and ability 
in stimulating thought. On ability to establish disciplinary control, 
forty-six percent of the respondents expressed satisfaction with their 
university’s program. Six and nine-tenths percent expressed dissatis­
faction, In regard to varied instructional techniques, 50,6 percent of 
those surveyed indicated satisfaction with this portion of the univer­
sity’s program. Eight and two-tenths percent expressed dissatisfaction, 
and 1.2 percent were very dissatisfied. On daily preparations forty- 
three percent expressed satisfaction, and only 3,5 percent expressed 
dissatisfaction. In regard to ability in stimulating thought, forty- 
three percent expressed satisfaction with this area while 2,3 percent 
expressed dissatisfaction.
Reflected in Table 73 are the opinions of the directors of stu­
dent teaching, university supervisors, and supervising teachers con­
cerning the teacher education program and ability in organizing subject 
matter, ability in classroom management, ability in making assignments 
and ability in adapting to varying situations. There was general satis­
faction with all four of these particular areas, Fifty-one and seven- 
tenths percent expressed satisfaction in the ability of students in 
organizating subject matter, and 3,4 percent expressed dissatisfaction, 
Forty-six percent expressed satisfaction in the ability of students in 
classroom management and 3,4 percent showed dissatisfaction, In ability 
to make assignments 50,6 percent of those surveyed expressed satisfaction
Table 72
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers Concerning
the Teacher Education Programs: Ability to Establish Disciplinary Control, Varied Instructional
Techniques, Daily Preparations, and Ability in Stimulating Thought
Ability to Establish Varied Instructional Daily Ability in
Evaluation Disciplinary Control Techniques Preparations Stimulating Thought
Number Percent Number Percent Number Percent Number Percent
Very Satisfied 11 12.6 21 24 7 29 33.7 18 20.9
Satisfied 40 46.0 43 50.6 37 43.0 37 43.0
Adequate 30 34.5 13 15.3 17 19.8 29 33.7
Dissatisfied 6 6.9 7 8.2 3 3.5 2 2.3
Very Dissatisfied 0 0.0 1 1.2 0 0.0 0 0.0
Non-applicable _0 0.0 _0 0.0 _0 0.0 _0 0.0
TOTAL 87 100.0 85 100.0 86 100.0 86 100.0
Table 73
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers Concerning
the Teacher Education Programs: Ability in Organizing Subject Matter, Ability in Classroom
Management, Ability in Making Assignments, and Ability in Adapting to Varying Situations
Ability in Organizing Ability in Classroom Ability in Making Ability in Adapting 
Evaluation Subject Matter Management Assignments to Varying Situations
Number Percent Number Percent Number Percent Number Percent
Very Satisfied 22 25.3 17 19.5 15 17.2 18 20.9
Satisfied 45 51.7 40 46.0 44 50.6 36 44.2
Adequate 17 19.5 27 31.0 25 28.7 28 32.6
Dissatisfied 3 3.4 3 3.4 3 3.4 ' 2 2.3
Very Dissatisfied 0 0.0 0 0,0 0 0.0 0 0.0
Non-applicable _0 0.0 _0 0.0 _0 0.0 0 0.0
TOTAL 87 100.0 87 100.0 87 100.0 86 100.0
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and 3,4 percent expressed dissatisfaction. In ability to adapt to 
varying situations 44,2 percent expressed satisfaction with this area 
and 2.3 percent expressed dissatisfaction,
Designated in Table 74 are the opinions of directors of student 
teaching, university supervisors, and supervising teachers concerning the 
teacher education program of ability in caring for individual needs, 
ability in teacher pupil planning, ability in stimulating creativity, 
and ability in using various teaching media. On ability in caring for 
individual needs 57,5 percent of those surveyed expressed satisfaction. 
Four and six-tenths percent expressed dissatisfaction. On ability in 
teacher pupil planning 52.3 percent expressed satisfaction and 10.5 
tenths percent epxressed dissatisfaction. On ability in creating and 
stimulating creativity 49.4 percent expressed satisfaction and 2.3 per­
cent indicated that they were very dissatisfied with the program. Six 
and nine-tenths percent of those surveyed were dissatisfied. On ability 
in using various teaching media 44.4 percent of the eighty-seven respon­
dents reported as being satisfied and 4,6 percent reported being very 
dissatisfied.
Table 75 indicates the opinions of the director of student 
teaching, university supervisors, and supervising teachers concerning 
professional or institutional characteristics, classroom observation of 
faculty by superiors, and use of efficiency reports. Of the seventy- 
four respondents reporting thirty, or 40.5 percent, reported that class­
room observations of faculty members within the university were conducted 
by superiors. The majority of those surveyed, forty-four or 59.5 percent, 
reported no supervision or observation of faculty by faculty superiors 
within the college or university. Twenty-eight and six-tenths percent
Table 74
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers Concerning
the Teacher Education Programs: Ability in Caring for Individual Needs, Ability in Teacher-Pupil
Planning, Ability in Stimulating Creativity, and Ability in Using Various Teaching Media
Ability in Caring Ability in Teacher Ability in Stimulating Ability in Using 
Evaluation for Individual Needs Pupil Planning Creativity Various Teaching Media
Number Percent Number Percent Number Percent Number Percent
Very Satisfied 10 11.5 14 16.3 14 16.1 21 24.1
Satisfied 50 57.5 • 45 52.3 43 49.4 39 44.8
Adequate 23 26.4 17 19.8 22 25,3 16 18.4
Dissatisfied 4 4.6 9 10,5 6 6.9 7 8.0
Very Dissatisfied 0 0.0 0 0.0 2 2,3 4 4,6
Non-applicable _0 0.0 _1 1.2 _0 0,0 _0 0.0
TOTAL 87 100,0 86 100.0 87 100.0 87 100.0
Table 75
Opinions of Directors of Student Teachers,' University Supervisors, and Supervising Teachers 
Concerning Professional or Institutional Characteristics: Classroom Observation 
of Faculty by Superiors and Use of Efficiency Reports
•
Opinion
Number
Yes
Percent
No
Number Percent
Classroom Observation of Faculty 
Members Conducted by Superiors
30 40.5 44 59.5
Efficiency Reports Filed on Faculty 
Members Based upon Observations
20 28.6 50 71.4
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indicated that efficiency reports were filed on faculty members based 
on observation and the vast majority, or 71.4 percent, indicated that 
no efficiency reports on faculty members were filed,
Table 76 outlines opinions of directors of student teachers, 
university supervisors, and supervising teachers concerning the profes­
sional or institutional characteristics of predominate method of 
teaching and conduct of faculty studies at institution. Of the respon­
dents reporting 60.4 percent expressed the opinion that the lecture 
method is a predominate method of teaching at the institution. Sixty 
and three-tenths percent expressed the opinion that the lecture method 
which was used did achieve the best results. Fifty-nine and seven-tenths 
percent of the respondents reported that departmental faculty studies 
were conducted annually and 40,3 percent indicated that department 
• faculty studies were not conducted on a yearly basis.
The opinions of the director of student teachers, university 
supervisors, and supervising teachers concerning professional or 
institutional characteristics as to the number of graduates from college 
the previous year that are subject to teacher certification are shown in 
Table 77, In the one to thirty number category, three respondents 
reported that their institution had this range of graduates from the 
previous year that were subject to teacher certification. The majority 
of the institutions were in the two-hundred to 299 student category, with 
thirteen reporting in this area, and in the six-hundred and above 
category only three of the respondents checked this particular area.
Table 78 reflects the opinions of the directors of student 
teaching, university supervisors, and supervising teachers concerning 
professional or institutional characteristics on the number of students
Table 76
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers 
Concerning Professional or Institutional Characteristics: Predominant Method
of Teaching and Conduct of Faculty Studies at Institution
Opinion
Yes No
Number Percent Number Percent
Lecture Method is Predominant Method 
of Teaching at Institution
48 64.0 27 36.0
The Predominant Method Used Achieves 
the Best Results
38 60.3 25 39.7
Departmental Faculty Studies 
Are Conducted Annually
43 59.7 29 40.3
/Table 77
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers 
Concerning Professional or Institutional Characteristics: Number of Graduates
from College, in Previous Year Subject to Teacher Certification
Category Grouping Number Percent
1 - 30 3 5.3
31 --99 10 17.5
100 - 199 2 3.5
200 - 299 13 22.8
300 - 399 10 17.5
400 - 499 14 24.6
500 - 599 2 3.5
600 - Above _3 5.3
TOTAL 57 100.0
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Table 78
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers
Concerning Professional or Institutional Characteristics: Number of Students
Rejected from Teacher Education Program During Previous Year
Category Grouping Number Percent
1 - 1 0 9 25.0
11 - 35 4 11.1
3 6 - 6 0 18 50.0
61 - 100 1 2,8
100 - Above 3 8.3
None JL 2.8
TOTAL 36 100.0
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dropped from teacher education programs during the previous year. In 
the one to ten category nine respondents reported this range of stu­
dents being rejected In the previous year. In the eleven to thirty-five 
category, four of the respondents reported this range. In the thirty- 
six to sixty category, eighteen of the respondents reported this range 
being rejected from teacher education in the previous year. In the 
sixty-one to one-hundred category one of the respondents reported this 
number and the one-hundred and above, three respondents reported this 
number. One institution reported that none of the applicants for 
teacher education were dropped from that program last year.
Table 79 indicates the attitudes and opinions in rank order of 
the respondents concerning major reasons why students were dropped from 
teacher education programs. The reason ranked highest in frequency of 
response for being dropped from a teacher education program was grade 
point average with sixty-six rejections reported. Second in importance 
was the area of communication skills, with twenty-two indicating 
rejections for this reason. Personality problems ranked third with 
fifteen respondents indicating this reason. Ability to adapt was fourth 
in rank order with nine responses. Physical problems was fifth in rank 
order with eight respondents checking this. Mental health ranked sixth 
with four respondents checking this item and four also indicated 
the area of discipline problems.
The opinions of the director of student teachers, university 
supervisors, and supervising teachers concerning professional or 
institutional characteristics of publications by faculty during the past 
twelve month period is reflected in Table 80. In regard to the type of 
publication, a paper or article was published by 27.6 percent of the
Table 79
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers
Concerning Professional or Institutional Characteristics: Major Reasons
Students Were Rejected from Teacher Education Programs in Rank Order
Reason Frequency of Response
Grade Point Average 66
Communication Skills 22
Personality Problems 15
Ability to Adapt 9
Physical Problems 8
Mental Health 4
Discipline Problems 4
Table 80
Opinions of Directors of Student Teachers, University Supervisors, and Supervising 
Teachers Concerning Professional or Institutional Characteristics: 
Publications by Faculty During Past Twelve Month Period
type of Publication
Yes
.Number Percent
No
Number Percent
Paper or Article 24 27.6 63 72.4
Book 2 2.2 85 97.8
Booklet 6 6.6 81 93.4
None 51 58.6 36 41.4
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respondents during the previous year, and 72.A indicated that no paper 
or article was published during the last twelve months. In the area of 
book publication, only 2.2 percent of faculty members had reported 
publishing any type of book and 97,8 percent did not have any book 
publication. Booklets were the third item of publication reported by 
type and 6.6 percent of the respondents reported such a publication and 
93.4 percent did not publish any type of booklet.
Fifty-eight and six-tenths percent of the directors of student 
teaching, university supervisors, and supervising teachers had no pub­
lication whatsoever during the past twelve months.
A reflection of opinions concerning professional or institutional 
characteristics of attendance at professional meetings during the past 
twelve months is shown in Table 81. Eighty-eight and five-tenths percent 
of those reporting indicated they had participated in a parish workshop 
meeting during the past twelve months. Sixty-seven and eight-tenths 
percent of those reporting indicated that they had participated in a 
state conference, and thirty-nine percent indicated that they had par­
ticipated in a national conference. Only 3.4 percent had participated 
in any type of international conference.
Table 82 reflects the opinions of respondents concerning profes­
sional or institutional characteristics in regard to the image of public 
education during the last decade. Seven, or 8.1 percent of the respon­
dents, felt that the image of public education had improved 'during the 
last decade. Fourteen, or 16.3 percent, felt that the image had remained 
the same. Sixty-five, or 75.6 percent of those responding:felt that the
image of education had declined.
Conveyed in Table 83 are the opinions concerning professional or
Table 81
Opinions of Directors of Student Teachers, University Supervisors, and Supervising
Teachers Concerning Professional or Institutional Characteristics:
Attendance of Professional Meetings During Past Twelve Months
Type of Meeting
Yes
Number Percent
No
Number Percent
Parish Workshops 77 88.5 10 11.5
State Conference 59 67,8 28 32.2
National Conference 34 39.0 53 61.0
International Conference 3 3.4 84 96.6
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Table 82
Opinions of Directors of Student Teachers, University Supervisors, and Supervising
Teachers Concerning Professional or Institutional Characteristics:
The Image of Public Education During the Last Decade
Opinion Number Percent
Image Has Improved 7 8.1
Image Has Remained the Same 1A 16.3
Image Has Declined 65 75.6
No Opinion _0 0.0
TOTAL 86 100.0
Table 83
Opinions of Directors of Student Teachers, University Supervisors, and Supervising
Teachers Concerning Professional or Institutional Characteristics: As To What
Could Be Done to Improve the Image of Education in Louisiana
Opinion Number Percent
Better Public Relations 21 24.1
Raise Teacher Salaries 7 8.0
Adequate Financing 5 5.7
Involvement of Parents 5 5.7
Take Politics Out of Education 5 5.7
Raise Standards for Diplomas 4 4.6
Improved Administration 4 4.6
Better Status Treatment of Teachers 3 3.5
Hiring Teachers in an Unbiased Manner 3 3.5
Establishment of a State Level 3 3.5
Certification and Standards Group 
Make the State Superintendent Appointive 3 3.5
Teachers Acting More Professional 3 3.5
Other 21 24.1
TOTAL 87 100.0
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Institutional characteristics as to what could be done to improve the 
image of education in Louisiana. The highest number of respondents,
24.1 percent, indicated that better public relations would improve the 
image of education in Louisiana. Seven and eight-tenths percent indi­
cated that teacher salary increases would improve the image of public 
education. Five and seven-tenths percent felt that adequate financing 
would improve the image of education in Louisiana. Five and seven- 
tenths percent felt that involvement of parents and taking politics out 
of education would improve the image of education in Louisiana. Other 
opinions expressed were: raising the standards for diplomas, improving
administration, better status treatment of teachers, hiring teachers in 
an unbiased manner, establishment of a state-level certification and 
standards group, making the state superintendent appointive, and 
• teachers acting more professional.
The opinions of directors of student teachers, university super­
visors, and supervising teachers concerning professional institutional 
characteristics as to how racial desegregation has affected public 
education in Louisiana are shown in Table 84. Seven percent felt that 
racial desegregation had raised the quality of education for white 
students. Sixty-two and eight-tenths percent felt that desegregation 
had raised the quality of education for black students. Two and three- 
tenths percent felt that the quality of education had remained the same 
for whites. Four and seven-tenths percent indicated that they felt that 
the quality of education had remained the same for blacks. Twelve and 
eight-tenths percent indicated an opinion that the quality of education 
for white students had been lowered. One and two-tenths percent 
indicated that they felt that the quality of education for black
Table 84
Opinions of Directors of Student Teachers, University Supervisors, and Supervising
Teachers Concerning Professional or Institutional Characteristics: As To How
Racial Desegregation Has Affected Public Education in Louisiana
Opinion Number Percent
Has Raised the Quality of Education 
for White Students
6 7.0
Has Raised the Quality of Education 
for Black Students
54 62.8
The Quality of Education Has Remained 
the Same for Whites
2 2.3
The Quality of Education Has Remained 
the Same for Blacks
4 4.7
Has Lowered the Quality of Education 
for White Students
11 12.8
Has Lowered the Quality of Education 
for Black Students
1 1.2
No Opinion _8 9.3
TOTAL 86 100.0
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students had been lowered as a result of racial desegregation.
Table 85 reflects opinions concerning professional or 
Institutional characteristics In regard to the ability of colleges of 
education to attract and retain superior students In relationship to 
other university colleges. Twenty-eight and six-tenths percent of 
respondents felt that colleges of education were attracting and 
.retaining superior students. Fifty percent of the respondents felt 
that colleges of education were not attracting and retaining superior 
students. Twenty-one and four-tenths percent of the respondents were 
undecided in regard to this issue.
The opinions of respondents concerning professional or 
institutional characteristics as to the role of the laboratory school 
in the teacher education process are revealed in Table 86. Twenty-five 
percent of those surveyed felt that the laboratory school should serve 
as a total teacher education facility. The highest category of 
respondents (42.9 percent) expressed an opinion that the laboratory 
school should serve as an experimental or research facility and 17.9 per­
cent felt that it should serve as a model school facility. Fourteen and 
three-tenths percent expressed varying opinions as to the laboratory 
school concept.
Indicated in Table 87 are opinions concerning professional or 
institutional characteristics as to the laboratory school’s reflection 
of average or typical situations. Twenty-six and seven-tenths percent 
of the respondents felt the laboratory school does reflect a typical 
situation, and sixty-four percent believed the laboratory school does 
not reflect typical situations. Nine and three-tenths percent were 
undecided in regard to this question.
Table 85
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers Concerning 
Professional or Institutional Characteristics: The Ability of Colleges of Education to
Attract and Retain Superior Students in Relationship to Other University Colleges
Opinion Number Percent
Colleges of Education Are Attracting 
and Retaining Superior Students
24 28.6
Colleges of Education Are Not Attracting 
and Retaining Superior Students
42 50.0
Undecided 18 21.4
TOTAL 84 100.0
Table 86
Opinions of Directors of Student Teachers, University Supervisors, and Supervising
Teachers Concerning Professional or Institutional Characteristics: As to
the Role of the Laboratory School in the Teacher Education Process
Opinion Number Percent
Serves As A Total Teacher Training Facility 21 25,0
Serves As An Experimental or Research Facility 36 42.9
Serves As A Model School Facility 15 17.9
Other 12 14.3
TOTAL 84 100.0
Table 87
Opinions of Directors of Student Teachers, University Supervisors, and Supervising
Teachers Concerning Professional or Institutional Characteristics: As To
the Laboratory Schools Reflection of Average or Typical Situations
Opinion Number Percent
School Does Reflect Typical Situations 20 26.7
School Does Not Reflect Typical Situations 48 64.0
Undecided J_ 9.3
TOTAL 75 100.0
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Given in Table 88 are opinions concerning professional or 
institutional characteristics in regard to academic averages required to 
qualify for student teaching. Of the respondents, 16.5 percent indi­
cated that a "C" average was required to qualify for student teaching. 
Eighty-three and five-tenths percent indicated that a "C+" average was 
required.
Table 89 Indicates professional or institutional characteristics 
as to whether accountability should be instituted within the educational 
system. Fifty-seven and one-tenth percent of those answering the ques­
tionnaire felt that accountability should be instituted. Ten and seven- 
tenths percent felt that accountability should not be instituted and 32.1 
percent were undecided in regard to this issue.
Shown in Table 90 are opinions concerning professional or 
institutional characteristics as to who should certify teachers. Thirty- 
eight and eight-tenths percent felt that the degree conferring 
institutions should handle certification of teachers. Thirty-two and 
nine-tenths percent felt that the State Department of Education should 
have certification responsibility. Twenty-four and one-tenth percent of 
respondents felt that a separate state certification board should handle 
the issue of certification and 5.1 percent felt the State Board of 
Elementary and Secondary Education should handle certification. None of 
the respondents believed that the state college board governing the 
institution should handle certification.
Table 91 indicates opinions concerning professional or 
institutional characteristics as to whether the tenure law is adequate 
for job security of college teachers in Louisiana. Fifty-eight and 
four-tenths percent reflected an opinion that the tenure law is adequate
Table 88
Opinions of Directors of Student Teachers, University Supervisors, and Supervising 
Teachers Concerning Professional or Institutional Characteristics:
. Academic Averages Required to Qualify for Student Teaching
Evaluation Number Percent
"C" Average Required 14 16.5
"C - Plus" Average Required 71 83.5
TOTAL 85 100.0
Table 89
Opinions of Directors of Student Teachers, University Supervisors, and Supervising 
Teachers Concerning Professional or Institutional Characteristics: As to 
Whether Accountability Be Instituted Within the Educational System
Opinion Number Percent
Yes 48 57.1
No 9 10.7
Undecided 27 32.1
TOTAL 84 100.0
Table 90
Opinions of Directors of Student Teachers, University Supervisors, and
Supervising Teachers Concerning Professional or Institutional
Characteristics: As to Who Should Certify Teachers
Opinion Number Percent
The Degree Conferring Institution 30 38,0
The State Department of Education 26 32.9
A Separate State Certification Board 19 24.1
The State Board of Elementary and 
Secondary Education
4 5.1
The State College Board Governing 
the Institution
_0 0.0
TOTAL 79 100.0
Table 91
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers
Concerning Professional or Institutional Characteristics: As to Whether the Tenure
Law is Adequate for the Job Security of College Teachers in Louisiana
Opinion Number Percent
Yes 45 58.4
No 23 29.9
Undecided 9 11.7
TOTAL 77 100.0
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for job security of teachers. Twenty-nine and nine-tenths percent felt 
the tenure law was not adequate, and 11.7 percent were undecided in 
regard to this issue.
Table 92 reveals opinions concerning professional or 
institutional characteristics as to whether teachers are receiving just 
salary compensation in relationship to other professions. Eleven per­
cent felt that salary compensation was just in relationship to other 
professions. Eighty-seven and eight-tenths percent felt that salary in 
regard to education professionals was not just compensation in relation­
ship to other professions and 1.2 percent were undecided on this issue.
Presented in Table 93 are opinions concerning professional or 
institutional characteristics as to the need of merit pay for teachers.
The majority, or 51.2 percent, felt that merit pay should be given to
teachers. Thirty-five and four-tenths percent were against the issue of 
merit pay, and 13.4 percent were undecided on the issue.
Shown in Table 94 are opinions concerning professional or 
institutional characteristics as to whether or not college sports are
over emphasized to the detriment of the academic program. A majority of
those surveyed, 56.8 percent, were of the opinion that college sports 
were over-emphasized, and 34.6 percent stated that college sports were 
not over-emphasized. Eight and six-tenths percent were undecided in 
regard to emphasis of college sports.
Table 95 reveals institutional or professional characteristics 
as to whether or not state government leaders have placed enough 
emphasis on the improvement of education. Only six percent felt that 
state government leaders had placed enough emphasis upon the improvement 
of education. Ninety-one and six-tenths percent, or the vast majority,
Table 92
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers 
Concerning Professional or Institutional Characteristics: As to Whether You Are
Receiving Just Salary Compensation in Relationship to Other Professions
Opinion Number Percent
Yes 9 11.0
No 72 87.8
Undecided 1 1.2
TOTAL 82 100.0
Table 93
Opinions of Directors of Student Teachers, University Supervisors, and 
Supervising Teachers Concerning Professional or Institutional 
Characteristics: As to the Need for Merit Pay for Teachers
Opinion Number Percent
Yes 42 51.2
No 29
»
35.4
Undecided 11 13.4
TOTAL 82 100.0
Table 94
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers
Concerning Professional or Institutional Characteristics: As to Whether or Not
College Sports Are Over-Emphasized to the Detriment of the Academic Program
Opinion Number Percent
Yes 46 56.8
No 28 34.6
Undecided J_ 8.6
TOTAL 81 100.0
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Table 95
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers
Concerning Professional or Institutional Characteristics: As to Whether or Not State
Government Leaders Have Placed Enough Emphasis Upon the Improvement of Education
Opinion Humber Percent
Yes 5 6.0
No 76 91.6
Undecided _2 2.4
TOTAL 83 100.0
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were of the Opinion that not enough emphasis has been placed upon this 
area, and 2.4 percent were undecided.
Table 96 indicates opinions concerning professional or 
institutional characteristics as to satisfaction with the structure of 
education under the new constitution. Thirteen and one-tenth percent 
were satisfied with the new constitution's reference to education. 
Fifty-three and six-tenths percent were not satisfied, and 33.3 percent 
were undecided as to the constitution and its new structure in regard 
to education.
Revealed in Table 97 are opinions concerning professional or 
institutional characteristics as to suggestions for improving the 
educational structure under the new constitution. In rank order of 
frequency of response fourteen of the respondents indicated that fewer 
boards would be desirable. Eight indicated that separate boards for 
elementary and high schools would be desirable. Seven respondents 
indicated that one board with an efficient division of responsibilities 
would be desirable, five respondents indicated that they favored making 
the state superintendent appointive, and three of the respondents 
favored changing the compositions of the boards. Seven individual 
responses were stated in other categories.
Table 96
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers
Concerning Professional or Institutional Characteristics: As to Whether or Not There
Is Satisfaction with the Structure of Education Under the New Constitution
Opinion Number Percent
Yes 11 13.1
No . 45 53.6
Undecided 28 33.3
TOTAL 84 100.0
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Table 97
Opinions of Directors of Student Teachers, University Supervisors, and Supervising Teachers
Concerning Professional or Institutional Characteristics: As to Suggestions for
Improving the Educational Structure Under the New Constitution
Suggestions Frequency of Response
Fewer Boards 14
Separate Boards for Elementary and High Schools 8
One Board with Efficient Divisions 7
Make Superintendent Appointive 5
Change Composition of Boards 3
Other 7
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Chapter 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
SUMMARY
The first purpose of this study was to inventory the existing 
teacher education facilities and programs at the four-year state col­
leges and universities that serve as teacher training institutions.
The second purpose was to determine attitudes and opinions of coopera­
tive teacher trainers, college supervisors, and directors of teacher 
training in regard to the educational process.
The survey method was chosen as the best way to achieve the 
purposes of this study. Two questionnaires were devised and adminis­
tered to secure data for the study. Responses were received from all 
twenty-two deans of education of the colleges or universities.
Responses were also received from all colleges or universities surveyed 
with a weighted opinion instrument (Questionnaire II) and a seventy-two 
percent return was received.
Standards required for admission and retention into a teacher 
education program included a minimum of 2.0 academic average at most 
(thirteen) institutions, with a maximum requirement of 2.5 percent 
required at one institution. Physical examination passage was required 
at these institutions and standardized examination passage was also 
required for admission into three institutions. Personal interviews 
and recommendations were required by most (sixteen) institutions, with 
the personality of the individual being a determining factor at
151
fourteen schools.
The rejection rate for prospective teachers showed a wide 
variance between institutions in that some schools (four) accepted all 
applicants, whereas forty-four rejections out of 302 applicants was 
reported at McNeese State University. Major reasons necessitating 
student dismissal from teacher education programs were grade point 
average, communication skills, personality problems, ability to adapt, 
physical problems, mental health, and discipline problems.
There was little consensus on degree program course requirements 
of general, special and professional training that certify students as 
teachers. All students were accepted into teacher education programs 
during either their sophomore or junior years. Screening points were 
made at admission to student teaching at all except two institutions 
(Centenary and Southeastern) and a majority (thirteen) screened teachers 
prior to actual recommendation for certification. Of the institutions 
surveyed only seven were NCATE accredited, and only one college 
(Baptist Christian) lacked accreditation status by SACS.
CONCLUSIONS
The respondents' opinions revealed general satisfaction with the 
following aspects of the teacher education process:
1. The physical facilities available including classrooms, 
library facilities, and laboratory school facilities.
2. All aspects of the teacher education program with respect to 
curriculum areas in preparing teachers.
3. The student development program, including self-discipline, 
individual expression of students, and preparation for further study.
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4. The teacher education program Including practical 
experiences in the classroom, practical experiences in the field, the 
ethics of teaching, maintaining professional standards, knowledge of 
subject matter, command of oral and written English, understanding of 
aims and objectives, and evaluation of pupil progress.
5. The teacher education program, including ability to estab­
lish disciplinary control, varied instructional techniques, daily 
preparation, ability in stimulating thought, ability in organizing 
subject matter, classroom management, making assignments, adapting to 
varying situations, caring for individual needs, teacher pupil planning, 
stimulating creativity, and ability in using various teaching media.
6. The implementation of accountability into the education
process.
The respondents' attitudes revealed a high degree of dissatis­
faction in the following areas:
1. The present image of public education.
2. The public relations program conducted by educators.
3. Inadequate financing of education and low teacher salaries.
4. Lack of parental involvement in education.
5. The ability of colleges of education to attract and retain 
superior students.
6. The role of the laboratory school in reflecting average or 
typical situations.
7. The overemphasis of college sports to the detriment of the 
academic program.
8. The lack of emphasis on education by state government
leaders.
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9. The Board structure of education under the new constitution.
RECOMMENDATIONS
After careful analysis and study of the data, the writer submits 
the following recommendations:
1. A concerted effort should be made by non-member schools to 
secure NCATE accreditation status since all institutions were not 
accreditated by NCATE.
2. A study of degree program completions and program quality 
should possibly be instituted to determine whether or not the number 
of teacher education institutions in Louisiana should be reduced.
3. Further study could be instituted to determine why a high 
percentage of graduates who are certified to teach do not actually
• enter the teaching profession.
4. Some effort should be made to equalize the range of payment 
among state colleges and universities for teaching similar off-campus 
classes.
5. A minimum number of hours of field experiences or classroom 
observations prior to student teaching should be established.
6. There is a need to upgrade educational libraries and 
resource media materials.
7. Classroom observation of education faculty members in the 
process of teaching should be conducted by superiors and efficiency 
reports should be filed to improve classroom instruction at the college 
level.
8. The lecture method is the predominate method of instructing 
prospective teachers in higher education; therefore, it is recommended
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that other methods be included in the teaching-learning process.
9. A concerted effort should be made in teacher training
institutions to improve the image of public education.
10. Incentives should be sought whereby a higher caliber 
student may be attracted into the education profession.
11. The concept of laboratory schools used as research and 
developmental facilities should be considered.
12. In instances where the laboratory school does not reflect 
an average or typical situation, the professional laboratory experience 
of students should include exposure to a range of situations.
13. Effort should be continued to secure equitable salary 
compensation for college teachers,
14. A study of college athletics and its effect in relationship 
• to the academic program should be considered.
15. There is a need for a higher degree of commitment of state 
government leaders to educational excellence.
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APPENDIX A
LETTER FORWARDED TO DEANS OF COLLEGES OF EDUCATION 
INVOLVED IN STUDY
TO: Deans of Colleges of Education
Four-Year Teacher Education Institutions
State of Louisiana
There has been a growing concern by the citizens of this state 
in reference to the quality of education afforded the school-age 
population.
Much of this apprehension has been focused upon the teacher 
education institutions which prepare teachers for the classroom. Some 
prominent individuals have implied that colleges are not properly 
training teachers to teach.
Limited research has been done to establish the status of 
teacher education in this state. In my doctoral program at Louisiana 
State University in Baton Rouge, I am attempting to conduct a study 
of the teacher education programs at twenty-two of our state's higher 
education institutions.
The Director of the State Board of Elementary and Secondary 
Education, Commissioner of the State Board of Regents and the Executive 
Director of the State Board of Trustees for State Colleges and 
Universities have all expressed an interest in this type of research.
It is anticipated that the findings will be utilized by a Commission 
to Reform Education in Louisiana which has been formed recently.
From the information secured I will not attempt in any way to 
reflect either credit or discredit upon any institution but will simply 
project the information gathered. I will be seeking to determine 
professional characteristics of the overall programs, size and organiza­
tion, duties performed and some opinions and attitudes of Deans of 
Colleges of Education, Directors of Student Teaching, University Super­
visors and Supervising Teachers in the education institutions.
Please complete the enclosed questionnaire and return it to me 
as soon as possible in the self-addressed stamped envelope. Your 
cooperation will be greatly appreciated.
Thank you in advance.
Sincerely,
/s/ N. J. Stafford, Jr.
APPENDIX B
NAMES AND TOWNS OF SPECIFIC INSTITUTIONS INCLUDED IN STUDY
NAME TOWN
Baptist Christian College . Shreveport
Centenary College of Louisiana •Shreveport
Dillard University New Orleans
St. Mary's Dominican College New Orleans
Grambling State University Grambling
Our Lady of Holy Cross New Orleans
Louisiana College Pineville
Louisiana State University in Baton Rouge
Louisiana State University in Shreveport
Louisiana Tech University Ruston
Loyola University of New Orleans New Orleans
McNeese State University Lake Charles
Nicholls State University Thibodaux
Northeast Louisiana University Monroe
Northwestern State University Natchitoches
Southeastern Louisiana University 
Southern University and Agricultural
Hammond
and Mechanical System in Baton Rouge Baton Rouge
Southern University in New Orleans
University of Southwestern Louisiana Lafayette
Tulane University New Orleans
University of New Orleans New Orleans
Xavier University of Louisiana New Orleans
160
APPENDIX C
QUESTIONNAIRE I 
(Deans-Colleges of Education)
Respondent____________________________ _______________________
(Name)
Institution __________________________________________________
Mailing Address ________________________________ Telephone No.
1. Accreditation status of institution (Check appropriate response at 
undergraduate level.)
  The education department of this institution is accredited
by the National Council for Accreditation of Teacher Education 
(NCATE).
  This institution is accredited by the Southern Association of
Colleges and Schools (SACS).
  This institution is not accredited by either NCATE or SACS.
  The education department of this institution is accredited
under probationary status by NCATE and/or SACS.
  This institution will seek initial accreditation by __________
agency
  prior to _____________
year
  At the present time no plans have been initiated to seek
accreditation by either NCATE or SACS.
2. Information about the institution
A. Total institutional enrollment, last available academic year 
   as reported to the U. S. Office of Education.
Undergraduate: Full-time _____  Part-time______
B. Length of summer session(s) ______ ______________
(days)
(Maximum credit allowed:) Undergraduate •
C. What administrative unit within the institution has the primary
161
responsibility for teacher education?
D. Do education faculty members share in the decision-making 
process in matters related to designing, evaluating and 
developing teacher education programs?   Yes ' No
E. How are faculty members selected or assigned to work with 
student teachers?
 Volunteers  Assigned by Dean
Assigned by the Director ■ Other (specify)_ 
of Teacher Training ______________________
F. Faculty assignment to work with student teachers is made in'the 
following manner:
on a part-time baaia   on a full-tlme baala .
on a rotating basis  . other (specify).
3. Scope 6f programs offered
A. Indicate state-approved programs leading to a bachelor's degree 
and teacher certification. (Check programs offered.)
I. Programs for Education Instruction
1. Programs for pre-school and elementary teachers
 Nursery____________ _____ Kindergarten
  Elementary______________  other (specify) _________
2. Programs for grades K-12
 Art________________ _____ Music
' Physical Education   Library Science
3. Programs for secondary teachers
  Agriculture_____________  Distributive Education
 Art  English
  Business and office occupations
  Other (specify) _______________ ' ____________
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(Foreign Languages)
 French _____  Spanish  Russian
 Latin  German
(Health, Physical and Safety Education)
  Physical Education
  Health and Safety Education
  Dirver Education
  Home Economics
  Trade and Industrial Education
  Industrial Arts
' Journalism
  Mathematics
(Music)
  Vocal
  Instrumental
(Science)
  General Science
. Earth Science
 Biology
  Chemistry
  Physics
  Social Studies
  Speech
 other (specify) _______________ ' ___________
II. Programs for special teachers/workers
  Mentally Retarded _____ Deaf
 Blind   Socially Maladjusted
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Crippled Children _____  Speech and Hearing
Librarians Counselors
B. Indicate all other teacher education programs
C. Are any undergraduate teacher education programs requiring LESS
THAN FOUR (4) YEARS being offered by the institution? ________
If so, what are they and how many students are enrolled 
in each?
4. Curricula for Basic Programs
A. The general studies component
1. Indicate the average number of semester or quarter hours 
required in the general studies areas listed:
  Languages   Behavioral Sciences
 Communications Skills  Humanities
  Linguistics _____________________________
  Mathematics____________ _____________________________
Natural Sciences
2. Indicate the fractional part of the total curriculum that 
the general studies component constitutes. _______________
B. The professional studies component
1. Indicate the average number of semester or quarter hours 
required in the professional studies area listed.
 Psychology  Other (Specify)_______
Education
2. Curriculum content for teaching specialty includes
examination of supplementary knowledge in the following;
  Team Teaching
Performance based teacher education
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Accountability 
School law
Professional teacher organizations 
Community education
Teaching the culturally or educationally deprived
Microteaching
Simulation techniques
Teaching in the open space classroom
Use of multi-media materials in teaching
Teaching career education
Techniques of discipline and pupil control
Alternative schools
Teaching in the inner-city school
Problems of racism and sexism in the schools
Using performance objectives in teaching
Improvement of public relations in education
(Other) Specify ___________________________________
3. Indicate the average number of semester or quarter hours 
required in the following humanistic or behavioral studies.
Humanistic
  Nature and aims of education
  The curriculum
  Organization and administration of school system
  The process of teaching and learning
  Other (Specify) _______________________________________
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Behavioral
  History
  Philosophy
  Sociology
  Anthropology
  Economics
  Political Science
  Other (Specify) _
Completions of Degree Programs in Teacher Education:
Use a twelve-month base period (September through August) for these 
data.
UNDERGRADUATE
Show Last Three Full Years
197 197 197
A. Elementary
B. Secondary - List all secondary teaching fields (majors only) which 
are offered. Indicate by use of Zero where there have been no 
completions in years indicated.
Subtotal Secondary
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C. ALL-GRADES Teaching (K-12)
Note: Include "art" in this section if preparation is for
teaching both elementary and secondary grades; include in 
Section 2 above if preparation is for secondary teaching 
only.
Elementary Secondary All Grades
Art
Music
Physical Education
Special Education
Subtotal of All Grades
GRANT TOTAL FOR 
ELEMENTARY, SECONDARY 
ALL GRADES
D. Percent of last graduating class which prepared for teaching 
  %
E. Percent of those prepared (as closely as it can be determined) 
who took teaching positions the following September _____ %
6. Information about Admission to Teacher Education (undergraduate)
A. Indicate point at which students commonly are admitted to 
teacher education:
(Year)
Elementary Education 
Students
Secondary Education 
Students
. Freshman Sophomore Junior Senior
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B. Indicate admission criteria to undergraduate teacher education:
  College GPA? What cut-off Is required?
 Physical Examination?  ■----------------------
  Standardized Exams? Which? What cut-off score?
What norms used?
Recommendations? Whose? ____
Personality? How determined? 
Other (Specify) _____________
C. From data available for last academic year (197__) give number
of students applying for admission to undergraduate teacher 
education programs and the disposition of those applications?
Number applying Disposition_____________________________
D. Are there any other points where screening is done?
  Admission to Student Teaching?
  Recommendation for Certification?
  Other? What? _________________________________________
7. Information about the Faculty: NUMBER AND HIGHEST EARNED DEGREE
(for the year, 197__, the latest academic year available)
A. Total college or university faculty:
Number full-time _____ Percent with Doctorate _____
Percent with Master's _____
Percent with Bachelor's _____
Number part-time  Percent with Doctorate _____
Percent with Master's _____
Percent with Bachelor's _____
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B. Professional Education faculty (all who teach professional 
courses)
Number full-time _____  Percent with Doctorate______
Percent with Master's
Percent with Bachelor’s
Number part-time within
institution   Percent with Doctorate
Percent with Master's 
Percent with Bachelor's
Number part-time from
outside   Percent with Doctorate
Percent with Master's 
Percent with Bachelor's
C. Faculty welfare benefits provided:
  In-service education
  Sabbatical leave
  Travel support
  Summer leaves
  Intra and inter-institutional visitation
  Fellowships
  Other (Specify) _____________________________
D. Is there a standard salary payment for teaching undergraduate 
off-campus classes?  Yes _____  No
If so, give the amount per class. $ ________
E. Are college administrators allowed to teach off-campus classes 
in addition to their administrative responsibility?
 Yes  No
F. Are part-time faculty members used by your institution to teach 
off-campus classes?
Yes No
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8, Information about the Student Teaching Program
A. Credits and hours of student teaching:
Elementary
 Number of weeks _____ Hours daily  Credits given
Secondary
  Number of weeks _____ Hours dally ______ Credits given
B. Number of student teachers during college year:
If a student is enrolled two quarters, count him each time. If 
assigned at both elementary and secondary grades the same term, 
list under all grades.
Fall Winter Spring Summer
Elementary ______________ ' ___________ __________
Secondary __________  ___________ ___________ __________
All grades __________  ___________ __________  __________
C. At what point during the student assignment does the student 
teacher actually start teaching a class?
 First day _____ During third week
 During second week  Other (Specify) _________
D. How often do college supervisors observe a student teacher in 
the process of teaching? (One hour constitutes an observation.)
  1-5 observations   16-20 observations
  6-10 observations   21-25 observations
  11-15 observations _____  Other (Specify)
E. All supervising teachers are required to have at least a 
master’s degree.
Yes No
F. Are all supervising teachers required to complete a graduate 
course in supervision of student teachers?
Yes No
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G. How are supervising teachers selected?
H. Indicate the number of hours of professional laboratory
experiences or classroom observations that a student must have 
prior to student teaching. _ _ _
9. Information about LIBRARY resources: (Use most recent fiscal year
available)
A. Total number VOLUMES in library _____
B. Estimate VOLUMES in EDUCATION in library _____
C. Total PERIODICALS, all fields and areas, held by library _____
D. Number of PERIODICALS available that are listed in the 
education index _____
E. Total amount spent last fiscal year for ALL BOOK purchases 
$  ____
F. Of that total, amount spent for PROFESSIONAL EDUCATION books 
$_____
G. If there was a budget for curriculum library materials, record 
amount spent for MATERIALS $ _____
H. Library resources available:'
 Microfilms _____ Materials or media center
  Microfische copies__________ _____  Copy machines available
 ERIC research system_____________ Other (Specify) _________
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APPENDIX D
QUESTIONNAIRE II
(For Directors of Teacher Training, University 
Supervisors and Supervising Teachers)
PERSONAL DATA:
Degree Earned____________________Academic_Rank__________________
Certified Area (s)_________ _____________________________________
Position or Teaching Field (s)__________________________________
Indicate the number of semester or quarter hours teaching this 
session  on campus  off campus
Number of students in each class  class 1  class 2
 class 3 _____ class 4  off campus
Years of teaching experience  1-10  11-20  21-30
Over 30
Using the indicated rating scale, please evaluate (with check mark) the 
following in relationship to the college or university with which 
you are affiliated:
PART A
1 Very satisfied
2 Satisfied
3 Adequate
4 Dissatisfied
5 Very dissatisfied 
N Non-applicable
Physical Facilities: 1 2 3 4 5 N
A. University wide classrooms
B. Teacher education classrooms
C . Library
D. The laboratory school 
facility
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The University's Development of: 1 2 3 4 5 N
A. Self-discipline of students
B. Individual expression of 
students
C. Student preparation for further 
formal study
D. The students ability to live a 
fuller life
E. The students training for 
life's work
F. A stimulating environment in 
which students can develop 
their abilities
The Teacher Preparation Program 
Provides the Prospective Teacher 
with:
A. Practical experience in the 
classroom which helps in the 
formulation of good teaching 
techniques
B. Practical experience in the 
field
C. Information concerning the 
ethics of the teaching 
profession
D. Help that would enable one to 
meet and maintain the desirable 
professional standards consistent 
with his position in the (public) 
school
E. Control and knowledge of 
subject matter
F. Command of oral and written 
English
G. Understanding of educational 
aims and objectives
H. Understanding of the evaluation 
of pupil progress
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1 2 3 4 5 N
I. Ability to establish and 
maintain disciplinary 
control
J. Use of various instructional 
techniques
K. Daily preparations
L. Ability in stimulating 
thought
M. Ability in organizing 
subject matter
N. Ability in classroom management
0 . Ability in making assignments
P. Ability in adapting to 
varying situations
Q. Ability in recognizing and 
caring for individual needs
R. Ability in teacher-pupil 
planning
S. Ability in stimulating 
creativity
T. Ability in using various 
teaching media
PART B
Please check or fill In the appropriate responses
A. Professional or Institutional characteristics
1. Is the teacher education program In the higher 
education Institution with which you are
affiliated Southern Association accredited?  Yes  No
2. Is the teacher education program In your 
institution National Council for Accreditation
of Teacher Education (NCATE) accredited?  Yes  No
3. Are faculty members observed by their superiors
in the process of teaching in the classroom?  Yes  No
If so, how often____________________________
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4. Are efficency reports filed on faculty members 
based upon classroom observation?
5. Is the lecture method the predominant method 
of teaching at your institution?
If not, what other technique(s) are employed?
6. Does the predominant method achieve the best 
results?
7. Are departmental faculty studies conducted 
annually?
8. What is the approximate number of graduates 
from your college last year? (subject to 
teacher certification)
9. How many students were rejected from the teacher 
education program at your institution last year? ______
10. List in rank order the three major reasons for 
rejection of students from teacher education 
programs:
1.______________________
2.______________________
3.____________
11. In the past twelve months have you published any 
of the following:
 Paper or article _____ Booklet
 Book _____ No material published
12. In the past twelve months have you attended any of the 
following professional meetings:
 Parish workshops  National conference
Yes  No
Yes  No
Yes  No
Yes No
State conference International conference
175
B. Attitudes and Opinions
1. In your opinion what has happened to the image of public 
education in the last ten years?
 Improved
Remained the same
Declined
 No opinion
2. What in your opinion could be done to improve the image of 
education in Louisiana?
3. In your analysis how has racial desegregation of schools 
affected public education in Louisiana?
 Raised the quality of education for white students
 Raised the quality of education for black students
 The quality of education has remained the same for whites
 The quality of education has remained the same for blacks
 Lowered the quality of education for white students
 Lowered the quality of education for black students
 No opinion
4. In your analysis are colleges of education attracting and 
retaining the superior students in relationship to other 
university colleges?
 Yes
 No
Undecided
5. If your answer to number 4 is "no", what could be done to 
improve this situation?
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6. How do you picture the role of the laboratory school in the 
teacher education process?
 A total teacher training facility
 An experimental or research facility
 A model school facility
7. Does the on-campus lab school environment properly reflect the 
average or typical school situation?
 Yes
 No
Undecided
8. What academic average do you feel should be achieved in order 
to qualify one to proceed into actual student teaching?
 "C" average
 "C Plus" average
9. What do you consider to be the strengths of your institution's 
teacher education program?
10. What do you consider to be weaknesses or limitations in your 
institution's teacher education program?
11. Should accountability be instituted within the educational 
system?
 Yes
 No
Undecided
12. Who do you feel should certify teachers?
 The degree conferring institution
 A separate state certification board
 The State Department of Education
 The State Board of Elementary and Secondary Education
 The state college board governing the institution
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13. In your opinion is the tenure law adequate for the job security 
of college teachers in Louisiana?
Yes
 No
 Undecided
14. In your opinion is the tenure law, in general, an asset or 
detriment to quality education?
 Yes
 No
Undecided
15. Do you believe that you are receiving just salary compensation 
in relationship to other professions?
 Yes
 No
Undecided
16. Do you believe in merit pay for teachers?
 Yes
 No
Undecided
17. Do you feel that college sports are over-emphasized to the 
detriment of the academic program?
 Yes
 No
Undecided
18. Do you believe that the governmental leadership of this state 
has placed enough emphasis upon the improvement of education?
 Yes
 No
Undecided
19. If you were Governor of this state what would you propose to 
provide educational excellence at all levels.
20. Are you satisfied with the state governance of education under 
the structure created by the new Louisiana Constitution?
 Yes
 No
  Undecided
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21. If your answer Is "no" on the previous question, what changes 
would you propose?
22. Other than Increased expenditures, if you could name one thing 
that would increase the quality of education for Louisiana's 
youth, what would this be?
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